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Foreword

I am honored to write the foreword to this book. Managing the enterprise of 
the school library is one of the most important challenges for school librar-

ians, yet the topic is buried in discussions of other subjects and when it is 
addressed, the focus is solely on classroom management during the design 
and delivery of instruction. In the decades since I started my first professional 
position, libraries have become larger and more complex, and the importance 
of developing an open and accessible culture in the library remains crucial. 
Hilda Weisburg and I have discussed this topic many times. Winning the trust 
of principals and classroom teachers often depends not on the quality of the 
resources or the innovativeness of the services but rather on the relationships 
that school librarians build with their communities. As one who has been 
involved in the school library community at many levels, I believe that this 
book on managing those relationships—and most importantly, relationships 
with students—is long overdue.

No matter how long a beginning school librarian has taught in the class-
room, no matter how skilled a classroom teacher they were, it’s different in 
the library. Classroom teachers make plans for the group of students they 
know they will have. They have schedules and structures. School librarians 
can only guess who will walk in the door—will it be a student or a teacher? 

GAIL K. DICKInsOn
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They don’t know about the next question they will be asked or the next topic 
they will be researching. Great school librarians truly see the students not as 
topics, grade levels, or assignments, but rather as individuals whom they have 
come to know over a series of grade levels and subject areas. School librarians 
should be the first people asked to participate in child study teams, because 
the picture they see is not the same one classroom teachers see. 

As Hilda discusses in the first few chapters, sometimes the students 
are not the only ones who will need some focused classroom management 
strategies. Most school librarians must manage both the behaviors and the 
expectations of their peer teachers. Look closely at chapters 3 and 4 for good 
strategies for working with peer classroom teachers to exploit the resources 
and services of the school library. 

For both students and teachers, a major contributor to negative actions 
is boredom. Active students will always find something to do, be it positive or 
negative. And, as noted in chapter 6, sometimes students are defiant. Great 
school librarians make the library a place where students can explore, are 
intrigued, and can lose themselves in tasks. As Hilda notes, emergency plans 
are key for stabilizing inflammatory situations. We cannot control everything 
that happens in the library or what students have experienced before they 
walk in the door. We can only address the outcomes of their behavior.

This book will be at the side of school librarians as they seek to build 
resources and services for all students. 
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Introduction

When I first conceived of this book, I was thinking of the pre-service 
school librarians I teach. In my experience, they are eager to learn but 

may not recognize the special challenges that come with managing the school 
library classroom. The preponderance of them are classroom teachers who are 
moving into new roles as school librarians. They believe they know how to 
manage a classroom. But what they will do in the library classroom is different 
and far more complex than what they’ve done in the classroom.

As I discussed this book with other librarians, they eagerly seized on the 
topic. It was soon apparent that this book was not written just for new librar-
ians, but for all school librarians. Those of you who have been librarians for 
years will be familiar with much of what will be discussed, but there will be 
ideas and techniques that will be new to you. 

You may recognize some ideas from Leading for School Librarians: There 
Is No Other Option (2017), but in that book I focused on how librarians can 
become leaders.1 In Classroom Management for School Librarians, the empha-
sis is on managing your environment. Its premise is that your library is your 
classroom, and you are responsible for everything that happens there. 
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MENTORS

As a school librarian, you are expected to know everything there is to know 
about running and managing a school library program. Yet the people who 
expect that have little or no idea what your full responsibilities are. A new 
teacher is not expected to be able to hit the ground running. Their grade level 
or subject area colleagues can help. That is not true for school librarians. 

Only another librarian can understand your situation and challenges, but 
in most schools you will be the only librarian in the building. If you are new 
to the profession, seek out a mentor. If you are experienced, find a buddy. You 
need someone who can be a guide or a listener. 

If you are certified through an alternate route that allows you to teach 
without going through the standard four-year course, you may be assigned a 
mentor, usually a teacher in your school. This person may be helpful in nav-
igating school procedures but is not a librarian. In this case, you’ll need two 
mentors.

The purpose of a mentor is to guide you as you grow into your full role 
as a school librarian. Determine which means of communication your men-
tor prefers and do your best to accommodate it. Be mindful of—and grateful 
for—your mentor’s time. 

See if your state library association has a mentorship program and take 
advantage of it. If not, you must find your own mentor. Consider officers in 
your state’s library association or those who contribute regularly to the asso-
ciation’s electronic discussion list or social media platforms. Reach out to one 
of them. You may think they are too busy or too important to mentor you, but 
you will be amazed to discover what a helpful, supportive profession this is.

YOUR PHILOSOPHY 

Your philosophy, mission, and vision make up a three-legged stool that forms 
a firm support for your program. You may have some of this in your head, but 
you need to have them in written form for yourself and others.

Begin by formulating your philosophy. There are numerous titles for what 
we do. We are called school librarians, teacher librarians, and school library 
media specialists. The name is not important. What is important is who you 
are and what you stand for. Knowing this keeps you confident and focused as 
you manage your shifting roles and responsibilities.

Begin by identifying your core values. What do you think is most important 
and vital to a school library program? A good place to start is the following six 
Common Beliefs in the National School Library Standards for Learners, School 
Librarians, and School Libraries:2
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 1. The school library is a unique and essential part of a learning community.
 2. Qualified school librarians lead effective school libraries.
 3. Learners should be prepared for college, career, and life.
 4. Reading is the core of personal and academic competency.
 5. Intellectual freedom is every learner’s right.
 6. Information technologies must be appropriately integrated and equita-

bly available.

Which of these stand out for you? What would you add to your personal 
list? You need to be clear in your mind about what you believe the library is 
and what you want it to become. Jot down your thoughts and use them to 
write your own philosophy statement. You can include what the library should 
be as well as what the librarian brings to the program. 

The completed philosophy statement should be somewhere between two 
paragraphs and one full page. Because it will be too long to post and share 
with those who come to the library, use one of the word cloud apps to create a 
picture of your philosophy and hang that in a prominent place in the library.

YOUR MISSION 

Every librarian needs to have both a mission statement and a vision state-
ment, posted where all can see them. As the second leg of that three-legged 
stool, your mission statement declares your purpose. Why are you here? What 
makes you indispensable to the school community? 

Your philosophy is your foundation. Your mission is your motivation—
and your perspiration. It’s why you do what you do. You should be proud every 
time you see it.

I have discussed writing your philosophy statement as well as your vision 
statement in my earlier books. I hope you already have written one, but it’s 
always good to review your mission statement and see if it needs any tweaks. 
Write it in the present tense. It’s not about what you will do in the future. It’s 
about what you are doing now. Don’t use the conditional tense. Again, it’s not 
about what you should do, it’s what you’re doing. Don’t minimize it.

I have seen long mission statements that include bulleted statements 
detailing how the mission will be realized. I prefer to limit the statement to no 
more than fifty words. This allows it to be easily framed and hung—and you 
can memorize it. When you know your mission statement by heart, it stays 
with you all the time.

Your mission statement promotes the library program as essential. It 
shows that the library is unique and can’t be replaced by anything or anyone. 
If some other teacher in the school covers what you have included, you are 
redundant. 
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Avoid weak words. Saying you support, extend, or complement the curric-
ulum is nice, but in tough times the administration can do without it. Being 
integral to achieving curricular goals is more powerful. 

You will find many examples of mission statements in my earlier book, 
Leading for School Librarians.3 Here are another two examples to consider: 

The mission of the school library program is to achieve district 

and curricular goals, address diverse learning and teaching styles 

of students and faculty, enabling them to become effective users 

and producers of information by providing them with the tech-

nology, resources and guidance they need to stay informed in a 

rapidly changing world and thrive in a collaborative and produc-

tive environment.

The Library Media Program teaches effective and ethical uses of 

information, develops critical thinking, fosters and promotes inde-

pendent reading, provides equitably accessible media sources to 

all users, and builds personal and social responsibility.

If you are trying to reach your administrators through your mission state-
ment, choose words and terms that are part of their vocabulary. For example, 
in the last example the phrase “independent reading” is used. But adminis-
trators are more concerned with literacy. Instead say, “fosters and promotes 
literacy through independent reading.”

Before deciding that your mission statement is complete, review your 
school and any district goals. Does it include words that you could include in 
your statement? Aligning your mission statement with the larger school or 
district goals demonstrates that you are an integral part of the educational 
community, and that what you do furthers their aims.

In addition to informing others about the unique and vital role of the 
library program and educating them about your role, the mission statement 
will help you to focus your own decision-making It’s your touchstone for 
determining where you want to go, whether to introduce a new program, and 
who to target for your advocacy. As much as possible all your work should be 
related to carrying out your mission. 

YOUR VISION 

Your vision statement is the third leg of the stool. It represents your aspira-
tions and inspirations. It captures an exciting view of what the library pro-
gram can offer. 

Your vision statement shows what your library program would be like in 
the best of all possible worlds. How do you want others to perceive you? What 
do you ultimately want to achieve? What messages should the library send? 
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Even if there’s an existing vision statement (and if you do have one, you’ll 
probably need to revise it), make sure it’s written in the present tense. This 
gives it immediacy. Keep it to no more than fifty words so it, too, can be mem-
orized, framed, and hung on your library wall.

Writing a vision statement is more challenging than writing a mission 
statement. It’s hard to reach for something you believe is unattainable, but if 
you don’t put it out there’s absolutely no chance that it will be realized.

Leading for School Librarians gives sample vision statements for you to 
work with, but here are three more examples:4 

The Blank School Library Media Program is the center of collabo-

rative learning producing creative students who have an appreci-

ation of literature, critical thinking skills, and a respect for others 

and self, and who are prepared to make a contribution to the 

world.

The school library media program is a safe, open, accessible and 

inviting learning library commons, essential to student achieve-

ment, citizenship and support the principles of intellectual free-

dom. Our students think globally and are capable of creating new 

knowledge.

The Blank Elementary School Library Media Center is the hub for 

educational resources utilized by students and staff members. 

With literacy as its core, our Library Media Program stimulates 

curiosity, innovation, and the skills and techniques forming the 

foundation for lifetime learning.

Review your vision statement at the start of every school year. Have you 
taken any steps towards achieving it? What could you try this year that will 
bring you closer? Consider applying for grants that might fund your efforts. 

Whether you’re a new or an experienced librarian, you are now ready to 
explore the challenges of classroom management in the library setting. You 
will never be bored. Every day will be different. Whether you are at the ele-
mentary, middle, or high school level, you will learn something new each day. 
The demands are many, but the rewards are greater.

NOTES

 1. Hilda K. Weisburg, Leading for School Librarians: There Is No Other Option 
(Chicago: Neal-Schuman, 2017). 

 2. American Association of School Libraries, National School Library Standards for 
Learners, School Librarians, and School Libraries, 2018, 11–14.

 3. Weisburg, Leading for School Librarians,14–18.
 4. Weisburg, Leading for School Librarians, 21.
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Why do school librarians need a book on classroom management targeted 
specifically to them? A classroom is a classroom. Teaching is teaching. 

Both are true—and yet far from the truth. Those of you who are classroom 
teachers have been working with students for some time. If you are new to 
education, of course, you would want to learn about this. But why is this book 
just for school librarians? The reason is that there are many factors, from the 
physical space to the way you meet with students, that make the library very 
different from a regular classroom. The library comes with a new set of chal-
lenges. For your library program to succeed, you need to become comfortable 
with these challenges and know how to deal with them.

A classroom is designed to hold about thirty students. Although there 
may be bookcases for a classroom collection, a cart with computers or Chrome-
books, and even some comfortable seating, it is still basically a rectangle that is 
designed so students will focus on a teacher at the front of the room. A library 
is far larger. It has more shelves, display areas, and different types of lounge 
furniture. At the elementary level, there will be a section for story listening A 
library may have DVDs, magazines, a green wall or possibly a makerspace, as 
well as other features common in school libraries today. And that’s just what 
the students normally see. There is also usually an office and a workroom area.

1 
The Library Classroom—
It’s Different
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In short, it doesn’t look anything like a classroom. It encourages explo-
ration which will motivate your students to discover and learn. At the same 
time, the open space provides opportunities for students to get lost in the 
stacks, avoid work, and occasionally cause trouble.

Classroom teachers at the elementary level meet with their students 
every day, all day, except for “specials” such as prep periods and when stu-
dents go to art, music, and gym classes —and to the library. An elementary 
librarian may only see students from every grade level once a week for 30 to 
45 minutes. In some districts these may be scheduled once every six days or 
less. Holidays and snow days can stretch out the time between sessions even 
further. This could be once every six days or even less frequently. Getting to 
know each student is not easy. Nor is it a simple matter to fit in time for les-
sons, book selection, checkout, and book returns before the next class arrives.

In middle and high schools, unless you have a special course to teach, 
you’ll have even less frequent contact. You see students when the teachers 
bring in their classes. You can easily have a senior English class, followed by an 
ELL class, and then a French II class. Sometimes two or three of these dispa-
rate classes will be in the library simultaneously.

Depending on the connections you have made with teachers, students 
may come in for only a single day for you to introduce the research process, or 
for several days in a row, perhaps with you and the teacher working together. 
Sometimes a teacher just brings in a class and doesn’t want you to do any-
thing. There is no one set way. It will be different from one teacher to another. 
How this goes very much depends on how proactive you are and how success-
fully you develop relationships with teachers.

Regardless of grade level, when classes come into your library you won’t 
be working with your own students. It’s hard to get to know them all. At a 
large middle or high school, it is impossible to do so. Older students recog-
nize this, and some will not acknowledge your authority the way they do with 
their teachers. Students in upper grades like to find places where they won’t be 
seen. With younger students, it can feel like you’re herding cats because they 
want to spread throughout the library. 

MANAGEMENT VERSUS CONTROL

In my previous book, Leading for School Librarians, I devoted a chapter to man-
aging classes in the library. It’s worth reviewing what was covered there before 
going into greater detail.1 What do you do when twenty-five or more students 
come into your library at once? Whether they are dropped off by elementary 
teachers or accompanied by middle or high school teachers, they are in your 
space. You are responsible. 
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If you are unsure of yourself, your instinctive reaction is to try to control 
these situations, and that’s where you make your first mistake. The title of this 
book is Classroom Management for School Librarians. The keyword is manage-
ment—not control.

The Merriam-Webster dictionary defines control as “to exercise restrain-
ing or dominating influence over” and “to have power over.”2 By contrast, it 
defines management as “to work upon or try to alter for a purpose” and “to 
succeed in accomplishing.”3 (Note that I carefully chose particular definitions 
to highlight the difference between the two words.)

Obviously, you want to manage student behavior, not control it. If you are 
uncertain of what you are doing—if you don’t know how to manage students 
and other challenges when they arise, you move into fight or flight mode, 
which inevitably means trying to control the situation. Once you do that, you 
have, in fact, lost control.

Even more than classroom teachers, librarians face more challenges in 
managing their environment. You need to develop tools to keep you calm and 
capable of confidently managing your school library. 

Think of how you feel when you are thrust into a challenging situation. 
Can you sense your body tightening or have a sinking feeling in your stomach? 
Body language communicates even more than words. In the various scenarios 
that will be discussed, it’s the nonverbal communication that must be under-
stood and mastered.

Be mindful of your body’s reactions. To dispel the need to control, when 
you feel that panic, take a few deep breaths (shallow breathing intensifies 
fear). Have a short phrase that states something you know is true and repeat 
it in your mind. Draw on your philosophy. As discussed in the introduction, 
this is the statement of your core values. Do you believe every student can 
learn? Do you want the library to be a safe, welcoming environment? Your 
short phrase then might be “I know how to make their learning fun/engaging” 
or “They are all welcome here.” 

Feel your shoulders relax as you silently repeat your phrase one or twice. 
Smile, and mean it. Look students in the eye as you do so. Make a welcoming 
comment to one or more students as they enter or settle into their places. 

You are now managing the situation. The kids will respond to that. We are 
innately conditioned to trust a leader who is in charge. By contrast, we will 
drift like a rudderless boat when the leader doesn’t seem able to lead. When 
you know how to manage yourself, you won’t need to control. The more you 
worry about discipline, the less likely you are to have it. 

At all levels, you must make connections to the students. The library must 
be a safe, welcoming space for all. Everything you do must advance that. When 
interacting with students—and with teachers, administrators, and others—
always keep that in mind. 
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USING YOUR POWER

Do you feel uncomfortable with the idea of using power? What does power 
mean to you? Many people have a negative reaction to it. They immediately 
go to the authoritarian use of power, which seems out of place in a school, 
particularly in a library where you want to create a safe, welcoming—and even 
nurturing—environment. 

Power in and of itself is neither negative nor positive. What matters is 
how power is used. In Leading for School Librarians, I discussed the Five Bases 
of Social Power proposed by John R. P. French Jr. and Bertram Russell.4 They 
defined power as the ability to cause someone to do something and defined 
five types of power:

	▪ Legitimate. The power wielded by a person in authority who has a 
title such as “principal.”
	▪ Coercive. The power of someone with the ability to punish.
	▪ Reward. The power held by someone who has the ability to 

reward.
	▪ Expert. The power comes from a person who is knowledgeable 

about something that others need to know.
	▪ Referent. The power based on the charisma of a person you to 

work with.

Teachers and librarians, to varying degrees, have legitimate, coercive, 
and reward power, which are negative powers. It may seem as though reward 
power would be positive, but it’s the carrot on a stick. The implied threat is 
if you don’t do what the person in authority wants, the reward will be taken 
away and be replaced by punishment, or coercive power.

The expert and referent powers are more likely to be positive in nature. As 
a librarian you have a lot of expert power, but this power can be short term. 
Once the person learns what they need or want to know, the expert power 
disappears. The most long-term and strongest of the five is referent power. It 
will come into play in managing the library classroom because it rests on your 
ability to create and sustain relationships with the educational community.

An understanding of how to use power positively is vital to your success. 
As the adult in charge of the library, you are the one in power. How you use 
it sets the tone for your library. There are teachers who use their power to 
control their students. You undoubtedly have come across a few of them in 
your own educational experiences. But you don’t want control. For one thing, 
control is contrary to the environment that you must create in your library.

There are multiple ways to look at power beyond what French and Rus-
sell defined. PowerCube offers three expressions of power: Power Over, Power 
Within, and Power With.5 These are simple to understand and are an excellent 
explanation of the dynamics in play within a classroom and other settings. 
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Because almost all social interactions have elements of power intertwined 
within them, this is another way to look at power undercurrents and to see 
how to effectively use the positive ones to improve your classroom manage-
ment and create the library atmosphere you want.

Power Over means using your position to exert control. It is authoritarian 
in nature. Much like legitimate, coercive, and reward powers, it suppresses ini-
tiative, produces resentment, and often results in rebellion. You have seen it 
in action, possibly experiencing it yourself in your own student days or when 
interacting with a supervisor. 

In a challenging situation, it is almost instinctive to use Power Over, but it 
will undermine whatever positives you are building. When this happens, and 
it invariably does, you can minimize the damage by apologizing. Students are 
not accustomed to adults admitting they made a mistake. When you apologize 
to students, you are giving them a lesson in how to respond when they slip up.

Power Within is based on trust in yourself. It is rooted in self-confidence. 
You can feel it inside you as you go through your day. When you love what you 
do and believe in its value and importance, you can draw on it in your inter-
actions. By definition, it allows you to manage situations. This is where your 
positive mindset comes from. 

When you exude Power Within, others recognize that you are confident, 
which leads to trust. Trust is a core foundation for relationships, and rela-
tionships with students, teachers, and the educational community are vital 
to your success. Students are far more likely to listen to and follow you when 
they feel you know what you are doing.

Power With is even stronger. It is an outgrowth of Power Within. When 
you are confident, you can easily connect with others and draw out their best. 
When you have Power With, you can engage people to work with you towards 
a goal. To some extent it is related to referent power. When you interact with 
teachers, it is Power With that leads to collaboration. When you work with 
students, it generates trust. If you foster students’ Power With you encourage 
their initiative and curiosity, engaging them in learning that’s meaningful to 
them.

Don’t forget that power is always at play in social interactions. This means 
students are using their power, mostly unknowingly. 

CHILDREN’S GROWTH AND DEVELOPMENT

As a librarian you can’t be sure about the grade levels you will be teaching. You 
may envision yourself as an elementary librarian but find yourself in a middle 
school. Depending on how your degree reads, you may be able to work at all 
grade levels. And, unlike classroom teachers, you will be dealing with multiple 
grades no matter the level of your school.
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As children progress from kindergarten through high school they go 
through constant changes in their physical, social, emotional, and cognitive 
development. It’s important to be aware of these changes and the factors that 
affect students’ behavior. The more you recognize what is going on inside their 
heads and bodies, the better you will be at managing the library classroom.

On its website, the California Department of Education has a page for 
Ages and Stage of Development, beginning with birth and going through age 
fourteen.6 I have drawn from its summary for my discussion below. 

K–1

Physically, these children are seemingly always in motion. Their hands and 
feet never stop. When you set up your expectations you will include some-
thing to indicate they should keep their hands and feet to themselves. Even 
older students need that reminder.

You can’t expect students at this age to sit for long periods of time (fifteen 
minutes is too long) without some type of break. Mentally, they are curious 
about the world around them. They constantly ask, “Why?” It’s important not 
to squelch their inquisitiveness as it is the basis of all learning. The library is a 
place of discovery. Allow them opportunities to do so. 

Their minds seem to flit from one thought to another. They are masters of 
the non sequitur. If you ask a question about the story you are reading, one of 
the students is apt to say something like, “My aunt just had a baby.” You can go 
to Power Over and say, “That’s not what we are talking about,” or you can use 
Power With to say, “How exciting,” and then repeat your question. 

Grades 2–3

By second grade, students are more attuned to school as part of their lives. 
They are no longer always in motion. Homework becomes important along 
with how they are doing compared to their peers. They can become easily frus-
trated, resulting in small or large displays of temper. Be prepared to defuse 
these situations with supportive solutions. Begin to develop a bag of tricks 
that work for you and your student population.

Socially, students are becoming more distinct individuals and forming 
friendships, which also bring arguments. Storytime should be about more 
than just about the story. You can use it to teach kindness and how to cope with 
anger and frustration. If you have identified a particular problem students are 
experiencing when they are dealing with emotions or “failure,” find stories 
that will guide them into understanding how to manage these situations. 

As part of the classroom management plan you will create, include a real-
istic series of consequences to respond to students who are acting out. Start 
by giving them a quick look to remind them that they are not behaving well 
or are causing a distraction. Asking a question moves the student from where 
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they are to where they need to be. Eventually, you will have a collection of 
strategies that will resolve most situations. Chapter 6 goes into more detail on 
handling disruptions.

Grades 4–6

Behaviors and physical development begin to range more widely. Some chil-
dren still act like second graders while some fifth and sixth graders are in the 
early stages of puberty. They are more likely not to accept a rule for its own 
sake. Be sure they understand the reasons for it. 

Children at this age want to be “big.” They like feeling grown up and doing 
things older kids do. If at all possible, this is a great age to begin having student 
volunteers. They love working in the library and are usually conscientious.

Research projects based on their interests, such as clothing and music, 
will engage them. Although inquiry-based learning can and should begin at 
the primary level, these are brief forays. This is when they can begin develop-
ing research strategies.

ADOLESCENTS’ GROWTH AND DEVELOPMENT

You either love working with adolescents or hate it. Regardless, you need to 
get a handle on what is going on inside them. The American Psychological 
Association’s Developing Adolescents: A Resource for Professionals is another 
resource you should bookmark and consult as needed.7 

Working with adolescents can be an exhilarating experience or a mine-
field depending on how you view it. Emotions are on display—full out. On the 
other hand, you can have fun with them. They get the jokes.

You can watch them evolving into the adults they are going to be. The road 
is not straight and is often fraught with angst. This is an enduring subject of 
YA fiction and in the creative writing of students. Pecking orders and cliques 
are common. Long-standing friendships break up over them. 

Every day is a new crisis. If you speak to students of this age and treat 
them as though they are adults, you can develop a positive relationship with 
them. In turn, they will keep you young.

Grades 7–9

This age range is the most challenging as the span between different kids’ emo-
tional and physical age varies widely. While the adults are focused on teaching 
the curriculum, a stew of young adolescent emotions are stirring below the 
surface. If you develop relationships with your students, you can tune into 
what they’re feeling and help them with some of the turmoil.
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Puberty arrives for most students during the years between eleven and 
fourteen, although sometimes they still sound and act like six-year-olds. They 
will experience emotional extremes more frequently. Within hours they can 
move from life is wonderful to life is a disaster. Don’t react to the emotion—
focus on the content.

Students of this age become more aware of what’s going on in the adult 
world. They may develop an interest in politics and activism. At the same 
time, this is an age when bullying (including cyberbullying) become a problem. 
Mean girls are a well-known segment of middle school students. Boys who are 
not into sports may be targeted. 

Sexuality also becomes an issue. Body and sexual changes often cause 
concerns, voiced or not. In general, the girls will be ahead of the boys, but 
you still need to be aware of the interplay between and within the genders. 
Boys who haven’t come into their growth spurt or girls who have not begun 
menstruating feel “less” than others of their age. Body-shaming is common. 

Additionally, there are students who are discovering or suspecting they 
are LGBTQ+. Even in tolerant communities, being discovered or coming out 
can be frightening. Being different is not comfortable and sometimes not 
safe. The role of the library as a safe, welcoming space for all becomes more 
important than ever. In addition to having books that students can see them-
selves in, occasionally the library needs to be a place where they can hide. 
Being able to have lunch in the library has been a sanctuary for many.

Risky behaviors tend to begin in this age range. From smoking and vaping 
to alcohol and drugs, many tweens, begin to experiment. Not wearing bike 
helmets during this period transitions into reckless driving when they are old 
enough to get a driver’s license. Add early (and later) sexual experimentation 
and unsafe social networking practices and you can readily see how volatile 
this time period can be.

The library is a unique environment and you will see the kids in ways the 
teachers don’t. Be alert to signs of potential trouble. Be the trusted adult, and, 
if necessary, get them to a counselor. Because you don’t want to violate their 
trust, go to a counselor only as a last resort.

Grades 10–12

Cognitively, high school students are now much better at higher-order think-
ing skills, but they still need help in thinking critically. Librarians are in a per-
fect position to guide them by working with teachers to craft projects that 
require them to learn to assess the validity and relevance of information while 
creating new knowledge.

All the physical and emotional changes that emerged in middle school 
continue into high school with the added tension of becoming “college ready.” 
The reality of looming adulthood is both exciting and frightening. Whether 
they plan to go to college, the military, or enter a career right out of high 
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school, their days as students are coming to an end. The pressure can be 
intense, and sometimes exacerbated by parents’ expectations and demands.

Adolescents are frustrated by adults’ failure to treat them as grown-ups. 
For them, this means being given more freedom. Parents and teachers feel 
they are treating them as adults by giving them more responsibilities. It is a 
disconnect that can’t be resolved easily and leads to many arguments between 
parents and kids as well as some clashes between teachers and students.

Given the behavior and emotional extremes of high school students, it 
can be difficult to determine if a teenager is heading for trouble or is just man-
ifesting an aspect of typical behavior. Developing Adolescents: A Resource for 
Professionals explains it is normal for adolescents to:

	▪ argue for the sake of arguing
	▪ jump to conclusions
	▪ be self-centered
	▪ constantly find fault in adults’ positions
	▪ be overly dramatic8

Recognize when they are arguing just to do so, and don’t get sucked into 
it. Some of this is bluster coming from their own uncertainties as well as try-
ing to cope with negative self-esteem while simultaneously wanting to appear 
grown up. 

In your role as librarian, you can help them learn not to jump to conclu-
sions. Don’t tell them they are wrong. Rather ask them to prove their belief 
and guide them in their search. A KWL (what I know, what I want to know, 
what I learned) chart is a simple and effective tool. They may learn that what 
they thought they knew wasn’t true.

Teenagers’ insecurities contribute to them becoming self-centered. Every-
thing is about them. The drama is related to this, as well as to the emotional 
extremes that are a natural part of adolescence. 

Teens continue to engage in the risky behaviors that began in middle 
school. Now that driving is added to the mix along with more time away from 
adult supervision, there can be more far-reaching consequences. They are test-
ing limits—theirs and yours—and don’t always recognize or fear the dangers. 
It’s often said that adolescents have a sense that they are immortal. Addi-
tionally, their brains are not fully developed, and they often can’t predict the 
consequences of actions. Adults sometimes ask teenagers, “What were you 
thinking?” The honest answer is—they weren’t.

I have told my grandsons, “If one of your friends says, ‘wouldn’t it be great 
to…,’ the answer is ‘no.’” More seriously, your ability to develop relationships 
with students will make you one of their trusted adults, allowing you to some-
times avert one of these risky decisions.

When they trust you, students will sometimes talk to you about personal 
and other matters. Developing Adolescents: A Resource for Professionals offers 
the following advice for talking with adolescents (the direct quotes are in ital-
ics; the comments are not):

alastore.ala.org



CHAPtEr  OnE10 /

	▪ Listen nonjudgmentally (and listen more than you speak). 
Adolescents really need someone who can listen to them rather 
than talk at them. By listening, you can pluck out the core of the 
issue, which is likely to be embedded somewhere within what 
they are saying.
	▪ Ask open-ended questions. This is how you guide students 

into becoming independent thinkers. Your questions should 
encourage them to reflect on their thoughts, words, and actions. 
Consider something like, “What do you think might be the result 
of ….?”
	▪ Avoid “why” questions—As noted earlier, they won’t often know 

why they did something. You’re also challenging them, which can 
cause them to shut down. 
	▪ Match the adolescent’s emotional state, unless it is hostile. You don’t 

want to put a damper on their enthusiasm even if you think it 
is misplaced. Nor do you want to negate their feeling of being 
unloved. You start by saying, “I can see how excited (or unhappy) 
you are.” From there, you can work with them and try to help 
them explore their feelings and find a more balanced state or 
resolve a problem.
	▪ Casually model rational decision-making. Sharing your own 

experiences can be helpful. Remember, students at all ages learn 
more from what we do than what we say. Share your reasoning 
when appropriate.
	▪ Discuss ethical and moral problems that are in the news. This 

expands their social consciousness and also treats students as 
adults who have ideas worth sharing. Work with teachers to 
create projects that give them opportunities to wrestle with 
difficult issues they’re interested in. It will help them develop 
empathy and minimize their self-centeredness.9

The ups and downs of the teen years notwithstanding, you can accom-
plish much simply by following the suggestions given in Mary Anne Ware and 
Jodi Rath’s “Four Must-Haves for Positive Teacher-Teen Relationships.”10 

Consistency. All students need consistency, but none more than teens, 
whose lives are always at extremes. Consistency grounds them. It reminds 
them that they know what will happen next. Consistently applied boundaries 
helps them avoid risky behaviors.

Respect. Although respect is necessary for all relationships, starting with 
the youngest children, it becomes increasingly important with teens. If you 
don’t give them respect, they won’t give it to you and the likelihood of con-
frontations increases. Don’t stop a conversation with them because an adult 
wants to speak with you. That sends the message that you don’t think they are 
as important.
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High expectations. This is a form of respect. You are acknowledging the 
student is capable but show your willingness to help them achieve their goal. 
Dumbing something down is insulting, and they will recognize it.

Kindness. This sounds simple and obvious, but it can easily be overlooked 
on a busy day. In the words of a wise man, “The world is like a mirror. Smile at 
it and it will smile back.” This works with teens as much as anyone else. I don’t 
think I went through a day when I was a high school librarian when I wasn’t 
thanked at least once by students. And I thanked them often as well.

REFLECTION

The library classroom is obviously not the same as a teacher’s classroom, yet 
it is a classroom. It is where true learning occurs. A parade of students come 
through its doors and find the help and resources to meet their educational 
and personal needs.

While they are in that space, they are welcome and safe—safe to explore, 
discover, and create. The librarian gets to watch and guide students as they 
grow and develop into the adults they will become. 

 KEY IDEAS 

	▪ The library classroom resembles a teacher’s classroom in name 
only.
	▪ Physically, the library classroom is different from a teacher’s 

classroom, and this affects student behavior.
	▪ At the elementary level, the librarian meets with different grades 

and students all day, seeing them, at best, once a week.
	▪ At upper levels, librarians are dependent on teachers bringing in 

their classes, which are at all grades and subject areas.
	▪ The students are not “yours.” Within the library classroom, they 

still belong to their teacher, and they know it.
	▪ You need to manage, not control, your library classroom.
	▪ Control is about dominance; management is about working with 

people (students in this case).
	▪ When you are fearful you try to exert control.
	▪ Your body language communicates more than your words.
	▪ Have a plan to move your mindset from fearing the situation to 

managing it.
	▪ All social interactions involve some type of power.
	▪ Power in and of itself is neither negative nor positive.
	▪ Power Over is control, not management.
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	▪ Power Within comes from self-confidence.
	▪ Power With enables collaboration to occur.
	▪ Understanding the physical, emotional, and cognitive 

development stages of children from kindergarten through high 
school allows you to teach and respond to them in a manner 
appropriate to the appropriate level. 
	▪ Primary grade children become socialized to the school 

environment, become surer in their individual nature, and build 
friendships,
	▪ By the elementary grades, some children are beginning to enter 

puberty while others are still little kids.
	▪ Although elementary students tend to get into difficulties 

because, at this developmental stage, they are physical, 
adolescents are challenged by and are challenging because of their 
emotional extremes.
	▪ Middle school is most challenging because the range in physical 

and emotional development among students is the greatest.
	▪ Body image is important to teens and body shaming becomes a 

problem along with bullying and cyberbullying.
	▪ The library as a safe, welcoming space becomes extremely 

important. Some students will use it as a sanctuary during lunch. 
	▪ Risky behavior including smoking, drinking, taking drugs, and 

having sex begin during these years, and the librarian can and 
should be a “trusted adult” who can help them.
	▪ High school students can better employ high-order thinking skills 

but don’t always think critically. Well-crafted assignments can 
help them learn how to do so.
	▪ The imminence of adulthood adds more pressure.
	▪ When dealing with an argumentative, self-absorbed teen, 

remember that this is normal behavior.
	▪ Develop strategies for talking with teens.
	▪ Remember to listen more than talk, ask questions that require 

thought, and don’t ask “Why?” They have no idea why.
	▪ Be a role model for good decision-making and engage students in 

what is happening in the world around them.
	▪ In your dealings with teens, be consistent, give and expect 

respect, hold them to high standards, and show kindness.

alastore.ala.org



the Library Classroom—It’s Different / 13 

NOTES

 1. Hilda K. Weisburg, Leading for School Librarians: There Is No Other Option 
(Chicago: Neal-Schuman, 2017), 29–38.

 2. Merriam-Webster.com, s.v. “control,” https://www.merriam-webster.com/
dictionary/control.

 3. Merriam-Webster.com, s.v. “manage,” https://www.merriam-webster.com/
dictionary/manage.

 4. Weisburg, Leading for School Librarians, 72–73; J. R. P. French, Jr., and B. Raven, 
“The Bases of Social Power,” in Classics of Organization Theory, ed. Jay M. Shafritz, 
J. Steven Ott, and Yong Suk Jang (CENGAGE Learning, 2015), EPUB.

 5. “Expressions of Power,” PowerCube, https://www.powercube.net/other-forms 
-of-power/expressions-of-power/.

 6. California Department of Education, “Ages and Stages of Development,” https://
www.cde.ca.gov/sp/cd/re/caqdevelopment.asp.

 7. Developing Adolescents: A Resource for Professionals (Washington, DC: American 
Psychological Association, 2002), https://www.apa.org/pi/families/resources/
develop.pdf.

 8. Developing Adolescents.
 9. Developing Adolescents, 11.
 10. M. A. Ware and Jodi Rath, “Four Must-Haves for Positive Teacher-Teen 

Relationships,” ASCD Express 14, no. 26 (2019), www.ascd.org/ascd-express/
vol14/num26/4-must-haves-for-positive-teacher-teen-relationships.aspx.

alastore.ala.org



/ 159 

Index

#
3-2-1 tickets, 44, 47, 117
504 Plans, 45, 109, 112

A
absent curriculum, 63–64, 73
Accelerated Reader (AR), 43, 47
acceptable use policies (AUPs), 147, 155
action research, 120–121, 127
administrators

advocacy and, 153
assessments from, 123–126
drop-ins by, 80
sharing plans with, 145–146
working with multiple, 56–57

adolescents, development of, 7–11, 12. See 
also students

adverse childhood experiences (ACEs), 
86–87, 89

advocacy, 153–154

African Americans, books on, 106
aides, collaboration with, 57–59, 61, 108
American Association of School Librarians 

(AASL)
advocacy by, 153, 156
Best Digital Tools guide, 53, 72, 118, 127
resources from, 53, 72, 118, 

123, 153, 156
standards from (see National 

School Library Standards)
webinars from, 138

American Library Association (ALA)
on advocacy, 153
on collection development, 148
on privacy, 153
reporting challenges to, 151, 152, 156
toolkits from, 108, 111, 149–153

American Psychological Association, 7
Americans with Disabilities Act (ADA), 

104–105
anger, in students, 82–83

alastore.ala.org



InDEX160 /

annual assessments, 123–126
assessments

formative, 32–33, 45, 116–118, 127
of librarians, 120–126
need for, 115–116
of students, 116–119
summative, 33, 45, 116–117, 119, 127

author visits, 100, 102
automated systems (ALSs), 18, 111, 113, 

134–135, 140
“Avoiding Pitfalls in Student Data Privacy” 

(Edsby), 111

B
behavior

defiant and disruptive, 76–78, 
82–85, 88–89

management vs. control of, 2–3
restorative justice and, 87–88, 89
risky, 8, 9–10, 12
theorists on, 24–27
violent, 83

Best Digital Tools guide, 53, 72, 118, 127
Bishop, Rudine Sims, 105
Bloom, Benjamin, 26
Bloom’s taxonomy, 26, 43, 71
body language, 3, 11, 19, 20
bomb scares, 78–79
Bond, Barbara, 92
book clubs, 99
book fairs, 81–82, 89, 100, 102
books

challenges to, 107–108, 
111, 149–152, 156

checkout procedures for, 42–43,  
44, 47

getting back from students, 132–133
inventory of, 134–135, 139, 140
lost, 132–133, 135, 144–145, 155
overdue (see overdue books)
student selection of, 40, 43, 47
summer loans of, 133–134
weeding of, 135–137, 140, 150

boredom, viii, 32–33, 78
breathing exercises, 86, 96
Brown, Marcia, 33
Bruner, Jerome, 26
bulletin boards, 17–18, 28, 59, 61
bullying, 8, 12, 57–58, 104, 107
Burlington High School (GA), 147

C
California Department of Education, 6
“The Challenge of Book Challenges” 

(Hickson), 152, 156
challenges, to books, 107–108, 111,  

149–152, 156
checkout procedures, 42–43, 44, 47
children, development of, 5–11, 12, 26. See 

also students
Children’s Online Privacy Protection Act 

(COPPA), 110
circulation guidelines, 144–145
Ciuffo, Anthony, 107
classroom management

at the beginning of the year, 
15–24, 28–29

in classrooms vs. libraries, 1–2
collaboration in (see collaboration)
curriculum and, 32, 60, 63–74
disruptions to, 6–7, 75–85, 88–89
at the end of the year, 131–141
key ideas for, 11–12, 28–29, 

45–47, 59–61, 73–74, 88–89, 
101–102, 139–141, 155–156

lesson planning and, 31–47, 69
plans for, 145–146
time management and, 

91–97, 101–102
use of power in, 4–5, 11–12

cleanliness, 22–23
coding, 98
coercive power, 4, 5
cognitive development, 26
collaboration

with aides and volunteers, 
57–59, 61, 108

among students, 38, 49–52, 60
with teachers, 49–50, 52–57, 

59–61, 102, 109, 125, 126
collection development, 148, 155
collection mapping, 136–137
Common Beliefs, x–xi, 34, 67
Common Core State Standards (CCSS), 33
confidentiality and privacy, 110–111, 113, 

132, 133, 152–153, 156
confrontational questions, 82
consistency, need for, 10
control, vs. management, 2–3, 11
Cooperative Children’s Book Center, 106
Corcoran Unified School District (CA), 147
core values, x–xi, 3

alastore.ala.org



InDEX / 161 

co-teaching, 52, 55
CREW method, 136
Curate (foundation), 38, 105, 109
curriculum, 32, 60, 63–74, 137. See also 

lesson planning
curriculum maps, 71–72, 73–74

D
Danielson Evaluation Instrument, 123–124, 

128
defiance, in students, 82–85, 88–89
delegation, 93, 97
design-based learning, 38
Developing Adolescents (APA), 7, 9–10
Dewey, John, 25
Dewey Decimal System, 17
Dickinson, Gail K., vii–viii
differentiated learning, 32, 39, 46, 116
“Differentiation” (Pendergrass), 116
disabilities, 103, 104–105, 108–109
displays, 17–18, 28
disruptions and distractions, 6–7, 75–85, 

88–89
district-level curriculums, 65–67
diversity, 104–107, 109–110, 112
drills and lockdowns, 75, 78–79, 88
drop-ins, as disruptions, 79–80

E
e-COLLAB, 138
Edsby, 111
Education Week, 86
Education World, 147
Educational Leadership, 86
Edutopia, 43
eighth graders, 7–8. See also middle school 

students
Elementary Librarian website, 35
elementary schools

collaboration in, 49, 50–51, 
53, 55–56, 64

curriculum in, 64, 65–67
distractions and disruptions 

in, 76–78, 84
elementary students

challenges of working with, 
2, 11, 23–24, 84

collaboration among, 50–51
growth and development of, 5–7, 12

lesson planning for, 35–36, 
39–41, 42–44

orientations for, 19
rules for, 20–21

eleventh graders, 8–11. See also high school 
students

emotional learning, 85–87, 89
“The Emperor’s New Clothes,” 33, 39
Empire State Information Fluency 

Curriculum, 69–71, 73
English Language Learners (ELLs), 109–

110, 113
entrance tickets, 36, 37, 41, 46
epistemology, 24–27
equality, 104, 112
equity, diversity, and inclusion (EDI), 

104–107, 112
essential questions, 32, 43, 45, 46, 51, 

66–68, 73
evaluation checklists, 56, 61, 123
evaluations. See assessment
evidence-based practice (EBP), 121–122, 

127
exit tickets, 33, 43, 44, 47, 117, 127
expectations, vs. rules, 20–21, 28
expert power, 4
extracurricular activities, 101, 102

F
Facebook, 18, 59, 72, 74, 105
facilities, assessing, 16–18
fake news, 32, 37, 42
Family Educational Rights and Privacy Act 

(FERPA), 110
Ferrance, Eileen, 120–121
fifth graders, 7, 40–41, 51, 59, 70. See also 

elementary students
fines, 144, 155. See also overdue books
Finley, Todd, 24, 43
fire drills, 78–79
first days of school, 20
first graders, 6, 33, 39–40, 50–51. See also 

elementary students
Five Bases of Social Power, 4–5
Fleming, Neil, 27
Follett, 137, 140
food, rules on, 21–23, 28
formative assessments, 32–33, 45,  

116–118, 127
four corners, 117

alastore.ala.org



InDEX162 /

“Four Must-Haves for Positive Teacher-Teen 
Relationships” (Ware and Rath), 
10–11

fourth graders, 7, 36, 40–41, 51, 59, 70. See 
also elementary students

Fox, Sharon, 71, 73
French, John R. P., 4
furniture and shelving, 16, 28

G
Gardner, Howard, 27
gender literacy, 107–108
Genius Hour, 98
Georgia Library Media Association,  

124–125, 128
Gottsleben, Debra, 42
GRASPS model, 68–69
guidelines

for circulation, 144–145
in classroom management 

plans, 145–146
vs. policies, 143

Guiding School Improvement with Action 
Research (Sagor), 120

H
Harvard Business Review, 96
Heick, Terry, 20, 25, 27
Hickson, Martha, 152, 156
hidden curriculum, 63–64, 65, 73
high school students

challenges of working with, 2, 23, 84
collaboration among, 52
growth and development of, 8–11, 12
lesson planning for, 37, 42, 44
orientations for, 19–20
rules for, 21

high schools
collaboration in, 49, 52, 54–56, 60
distractions and disruptions 

in, 76–81, 84–85
Hoff, Naphtali, 92–93
horseplay, 78
hostility, in students, 82–83, 89
Hour of Code, 98
“How to Deal with Constantly Feeling 

Overwhelmed” (Zucker), 96–97
howlers, 136, 140
Hudson, Hannah, 35

I
If I Built a House (Van Dusen), 41
inclusion, 104–110, 112
Individualized Education Programs (IEPs), 

45, 108–109, 112
inquiry-based learning, 38, 70, 126
intellectual freedom, 108, 149, 152, 156
International Society for Technology in 

Education (ISTE), 34, 46
inventory, 134–135, 139, 140
Iowa State University, 26
IRIS Center, 146

J
journaling, 118

K
Kahoot, 118
Keats, Ezra Jack, 106
Key Commitments, 38, 49, 105, 109
kindergarteners, 6, 12, 39–40, 50–51, 107. 

See also elementary students
kindness, 11
Knowledge Quest, 38, 99, 105, 121–122
Kolb, David A., 26–27
KWL charts, 9, 116

L
last days of school, 131–133
Lawrence Township (NJ), 124
Leading for School Librarians (Weisburg), ix, 

xii, xiii, 2, 4
learning

social and emotional (SEL), 85–87, 89
theorists on, 24–27
types of, 38

Learning Commons website, 52
legitimate power, 4, 5
lesson planning, 31–47, 69. See also 

curriculum
LGBTQ+ books, challenges to, 150
LGBTQ+ students, 8, 107–108, 112
LibGuides, 42, 46, 152, 156
librarians. See school librarians
libraries. See school libraries
Library Bill of Rights, 105, 149, 150, 151
“Library Procedures” (Elementary Librarian), 

35

alastore.ala.org



InDEX / 163 

LIS 6101 blog, 148
“A List of Suggestions to Become More 

Productive” (Hoff), 92–93
literacy, focus on, xii, 67, 126. See also 

reading
Little, Hannah Byrd, 135
LM_NET, 72
lockdowns, 75, 78–79, 88
Lodge, Jessica, 40
Loerstcher, David, 54
lost books, 132–133, 135, 144–145, 155
lunchtime, 12, 22, 53, 60, 79, 85, 99, 102

M
makerspaces, 98
management

vs. control, 2–3, 11
of time, 91–97, 101–102
See also classroom management

Maniotes, Leslie, 25
Marzano Focused Teacher Evaluation 

Model, 125, 128
Matteson, Addie, 98
media specialists. See school librarians
mentors, x, 72
Merriam-Webster dictionary, 3
microscoping, 95, 102
middle school students

challenges of working with, 2, 12, 84
collaboration among, 51–52
growth and development of, 7–8, 12
lesson planning for, 36–37, 41–42, 44
orientations for, 19–20

middle schools
collaboration in, 49, 51–52, 54–56, 60
distractions and disruptions 

in, 76–81, 84–85
Millwood, Richard, 25
Minahan, Jessica, 86–87
mind maps, 42, 46
minorities, inclusion of, 104–107
mirrors metaphor, 105–108, 112, 144, 150
mission statements, xi–xii, 149
Montessori, Maria, 25
Moreillon, Judi, 121–122
Morris School District, 65–67
multiple intelligences, 27
multiple schools, 55–57, 60–61, 94–96, 102
Mulvihill, Elizabeth, 45
MUSTIE method, 136

N
Naidoo, Jamie Campbell, 106–107
names, learning, 23–24, 29
National School Library Standards (AASL)

Beliefs in, x–xi, 34, 67
Competencies in, 45, 50
core values of, x–xi
curriculum and, 31, 34, 45, 

64–65, 71, 73
Domains in, 50, 98
evaluation and, 56, 123, 128
Foundations in, 34, 38, 

49–50, 98, 105, 109
website on, 72

National Survey on Children’s Health, 86
negative power, 4
New York State Education Department 

(NYSED), 125–126
ninth graders, 7–8. See also high school 

students
Norris, Erin, 146
Northern, Sam, 99
notices, for overdues, 110, 132, 139, 152

O
Office for Intellectual Freedom, 108, 152, 

156
“One Book, One School” programs, 99, 102
Oppositional Defiant Disorder (ODD), 

83–85
orientations, 18–20, 28, 29
overdue books

as barrier to reading, 40, 144, 145, 155
circulation guidelines on, 144–145
getting back from students, 132–133
inventory and, 135
notices for, 110, 132, 139, 152

overwhelm, dealing with, 96–97

P
parents, as volunteers, 57–59, 61
PBISworld.com, 83
Pendergrass, Emily, 116
Pennsylvania School Library Association, 

67–69, 73
perfectionism, 97
periscoping, 95, 102
personal learning networks (PLNs), 74, 98, 

154

alastore.ala.org



InDEX164 /

philosophy statements, x–xi
Piaget, Jean, 26
Piascik, Anne, 42
Pinterest, 21, 44, 59
plans

for classroom management, 145–146
for collection development, 148, 155
in lesson planning, 31–47, 69

plants, 18, 23, 28
policies

on acceptable use (AUPs), 147, 155
vs. guidelines, 143
on privacy, 152–153
on selection and retention, 108, 

112, 148–151, 155–156
positive power, 4–5
positive reinforcement, 146, 155
power, use of, 4–5, 11–12, 82, 83–84, 89
Power Over, 4–5, 6, 11, 82, 83–84, 89
Power With, 4–5, 6, 12, 82, 84, 89
Power Within, 4–5, 12, 82
PowerCube, 4
primary students. See elementary students
principals, 18, 53, 56–57, 61, 80, 95,  

122–123, 127. See also 
administrators

privacy and confidentiality, 110–111, 113, 
132, 133, 152–153, 156

problem-based learning, 38
professional learning, 72–73, 138, 141
project-based learning, 38
Protection of Pupil Rights Amendment 

(PPRA), 110
puberty, 8, 12

Q
quarterly reports, 123, 128, 138, 153
questions

for adolescents, 10, 20
for assessments, 117–118, 120
confrontational, 82
essential, 32, 43, 45, 46, 51, 66–68, 73
for the first day of school, 20

Quizlet, 118

R
Rath, Jodi, 10–11
REACTS taxonomy, 71
reading

love of, 43, 47, 98–99
overdues books as barrier to, 

40, 144, 145, 155
reading levels, 43, 109
Reading Rockets, 32
reconsideration, 111, 149, 151–152, 156
referent power, 4, 5
research projects, 7, 24, 28, 29, 42, 46, 66, 

120–122
Resources for School Librarians website, 73
respect, 10–11, 21, 88
restorative justice, 87–88, 89
“Rethinking Conventions” (Ciuffo), 107
reward power, 4, 5
risky behaviors, 8, 9–10, 12
Robinson, David E., 109–110
rules, 20–21, 28, 85
Russell, Bertram, 4

S
safe spaces, libraries as, 8, 12, 86–87, 

103–113, 154
Sagor, Richard, 120–121
scaffolding, 25, 26
scavenger hunts, 19
school librarians

assigned to multiple schools, 
55–57, 60–61, 94–96, 102

collaboration by, 49–50, 52–61, 
102, 109, 125, 126

core values of, x–xi, 3
mentors for, x, 72
not being seen as teachers, 76, 88, 119
overwhelm felt by, 96–97
power of, 4–5, 11–12, 82, 83–84, 89
as substitute teachers, 80–81

school libraries
core values for, x–xi, 3
management of (see classroom 

management)
as safe spaces, 8, 12, 86–87, 

103–113, 154
“School Library Diversity Model” 

(Robinson), 109–110
School Library Journal, 98
The School Library Media Specialist website, 

134
Schwartz, Katrina, 88
second graders, 6–7, 39–40, 50–51. See also 

elementary students

alastore.ala.org



InDEX / 165 

selection policies, 108, 112, 148–151, 
155–156

self-assessment, 120–122
self-care, 93
seventh graders, 7–8. See also middle school 

students
Shalaway, Linda, 77
Shared Foundations, 34, 38, 49–50, 98, 

105, 109
shelving and furniture, 16, 28
signage, 17, 28
sixth graders, 7, 59. See also middle school 

students
sliding glass doors metaphor, 105–107, 112
A Snowy Day (Keats), 106
social and emotional learning (SEL), 85–87, 89
special needs students, 44–45, 105, 108–

109, 112
Spurgeon, Charles H., 15
Squarehead Teachers, 118
standards

AASL (see National School 
Library Standards)

assessments and, 123, 125–126
in curriculum, 63, 64–71, 73
in lesson planning, 31, 33–34, 45–46

stated curriculum, 63–64, 73
state-level curriculums, 65, 67–71
STEAM activities, 97–99, 102
Stone Soup (Brown), 33
storytimes, 6, 33, 39–40, 41. See also lesson 

planning
Student Growth Outcomes (SGOs),  

122–123, 127–128
students

with ACE (adverse childhood 
experiences), 86–87, 89

behavior of (see behavior)
collaboration among, 38, 49–52, 60
in elementary school (see 

elementary students)
growth and development 

of, 5–11, 12, 26
in high school (see high school students)
learning the names of, 23–24, 29
LGBTQ+, 8, 107–108, 112
in middle school (see middle 

school students)
privacy of, 110–111, 113, 132, 

133, 152–153, 156
rules for, 20–21, 28, 85

with special needs, 44–45, 
105, 108–109, 112

as volunteers, 7, 59, 97, 134
See also specific grade levels

summative assessments, 33, 45, 116–117, 
119, 127

summer break
book loans during, 133–134, 139
working during, 137–138, 140–141

T
talking, as disruption, 78
teachers

collaboration with, 49–50, 52–57, 
59–61, 102, 109, 125, 126

covering classes for, 80–81
drop-ins by, 80
librarians not being seen as, 76, 88, 119

Teachers Pay Teachers, 44, 146
teenagers, development of, 7–11, 12. See 

also students
telescoping, 95, 102
Tempus, Anna May, 82
tenth graders, 8–11. See also high school 

students
Texas State Library and Archives 

Commission, 136
think/pair/share, 117
third graders, 6–7, 36, 40–41, 51, 70. See 

also elementary students
“Thirty-Two Learning Theories Every 

Teacher Should Know” (Heick), 25
thumb technique, 33, 117
tickets

entrance, 36, 37, 41, 46
exit, 33, 43, 44, 47, 117, 127

time management, 91–97, 101–102
Titlewave, 137, 140
“Too Much to Do?” (Bond), 92
toolkits, from ALA, 108, 111, 149–153
“Trauma-Informed Teaching Strategies” 

(Minahan), 86–87
Tri-District Library/Information Literacy 

Curriculum, 67
twelfth graders, 8–11. See also high school 

students
“Twelve Must-Teach Classroom Procedures 

and Routines” (Hudson), 35
“Twenty Tips to De-Escalate Interactions” 

(Schwartz), 88

alastore.ala.org



InDEX166 /

“Twenty-Five Sure-Fire Strategies for 
Handling Difficult Students” 
(Shalaway), 77

Twitter, 74, 119

U
U.S. Census Bureau, 104

V
Van Dusen, Chris, 41
Vanderbilt University, 146
VARK, 27
violence, from students, 83
vision statements, xi, xii–xiii, 138, 141
volunteers

collaboration with, 57–59, 61
parents and adults as, 57–59, 61, 

81, 134, 136, 139–140
students as, 7, 59, 97, 134

Vygotsky, Lev, 25

W
Ware, Mary Anne, 10–11
Watanabe-Crockett, Lee, 43
We Are Teachers website, 45, 83, 87–88
webinars, 138
weeding, 135–137, 140, 150
Weselby, Cathy, 39
“What Is Differentiated Instruction?” 

(Reading Rockets), 32
“What Is Differentiated Instruction?” 

(Weselby), 39
windows metaphor, 105–108, 112

Z
zoning out, in students, 78
Zucker, Rebecca, 96–97

alastore.ala.org




