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Introduction
SERVING LATINO AND SPANISH-SPEAKING 
CHILDREN IN THE LIBRARY

T
he Latino population in the United States represents a vast 
spectrum of diversity, every bit as unique as that of the Amer-
ican population at large.1 It can be too easy to generalize about 
this population, to assume that Spanish-speaking and Latino 
communities are uniform, with the same informational, recre-

ational, and educational needs. Just as when talking about “millennials” or 
“children” as one group, some valid information might be gained from general-
izations, but librarians often miss the nuances that allow us to truly connect 
with these individuals if we stop there. Yet, we must start somewhere, and 
national demographic information can help us begin to get to know the Latino 
population in the United States.

Latinos are the largest minority group in the United States. According to a 
2012 report from the Pew Research Center’s Hispanic Trends Project,2 Hispanics 
make up 16.9 percent of the total population. More than half (64.5 percent) of 
Hispanics (10.9 percent of the total population) are born in the United States. The 
self-described heritage of most Hispanics in the United States (64.2 percent) is 
Mexican, followed by Puerto Rican (9.3 percent), Cuban (3.7 percent), Salvadoran 
(3.7 percent), and Dominican (3.1 percent). The concentration of Hispanic origin 
groups varies by geography. For example, “Mexicans make up 78 percent of 
Latinos in the Los Angeles area but, in the New York City area, Puerto Ricans (28 
percent) and Dominicans (21 percent) are the largest groups. Meanwhile, Salva-
dorans (32 percent) are most numerous in the Washington, D.C., metro area, and 
Cubans (54 percent) are the largest group in Miami.”3 The Hispanic population 
grew at the second-highest rate by race or ethnicity between 2000 and 2012 (50.4 
percent), and the majority of that growth (61.9 percent) came from the growth of 
the native-born Hispanic population. Not only is the Hispanic community the 
largest minority group in the United States, it is also the youngest, with a median 
age of just 27, ten years younger than the national median of 37. One-quarter 
of all newborns in the United States are Hispanic.4 In seventeen states, at least 
20 percent of kindergartners are Latino, up from just eight states in 2000. This 
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change includes states in the Pacific Northwest (Washington, Oregon, and 
Idaho), the Midwest (Nebraska and Kansas), and the Northeast (Massachusetts, 
Connecticut, and New Jersey).5

There are 37 million Spanish speakers in the United States, making Spanish 
the most spoken language other than English.6 Many Latinos, but certainly not 
all, speak Spanish at home. About 38 percent of Latinos describe themselves as 
Spanish-dominant, while 36 percent say they are bilingual and 25 percent are 
English-dominant.7 These percentages are a little different for younger Latinos, 
with 36 percent of Latinos ages 16 to 25 describing themselves as English- 
dominant, 41 percent as bilingual, and 23 percent as Spanish-dominant.8 Sim-
ilarly, most (98 percent) native-born Latinos in this age group say they can 
speak English very well or pretty well, but this ability does not mean aban-
doning Spanish. When it comes to the children of immigrants, 79 percent of 
second-generation young people and 38 percent of third generation report pro-
ficiency in Spanish. Seventy percent of young Latinos report using Spanglish 
(a hybrid mix of Spanish and English) when talking with family and friends. 
Though the exact future of Spanish language use in the United States is impos-
sible to predict, it is very clear from the data available today that the Spanish 
language, whether in conjunction with other languages or on its own, will con-
tinue to play an important role in American society.

LATINO AND SPANISH-SPEAKING CHILDREN  
IN THE LIBRARY

Why is it important to begin a book on bilingual programming with statistics 
about Spanish-language usage and Latino population growth? The answer is 
simple: the landscape of America is changing. People from diverse cultures 
speaking languages other than English, most often Spanish, are present in 
almost every city and county throughout the United States. In many places, 
Spanish-speaking and Latino patrons, particularly first-generation immigrant 
Latinos, are visiting libraries for the first time. A report from the Pew Research 
Center on Hispanics and public libraries acknowledges, “When it comes to 
public libraries, immigrant Hispanics pose both a challenge and an opportunity 
to the library community.”9 Although librarians in some areas of the country 
have been offering bilingual or Spanish-language programming for decades, 
other librarians are faced with the exciting, though somewhat intimidating, 
prospect of providing these programs for the first time. As the statistics suggest, 
the Latino and Spanish-speaking populations of one area of the country may be 
completely different from those in another area. It is important that librarians 
serving these populations look at census data for their communities to under-
stand which specific Latino cultural groups are represented and then plan the 
best programs accordingly.

All children need opportunities to hear their language spoken and see their 
lives validated through engaging cuentos (stories) that reflect their cultural 
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experiences. It is imperative for library programs and material collections to 
reflect the rich diversity and languages of all the children in the community 
served by the library.10 Latino and Spanish-speaking children deserve the best 
library and literacy programs that include songs, cuentos, rhymes, dichos 
(proverbs or sayings), books, and digital media celebrating Latino cultural her-
itage. Providing culturally relevant library materials as well as programs, such 
as bilingual storytimes, in the first language of a child sends the resounding 
message that the library cares about Latino and Spanish-speaking families and 
values the contributions of their cultures to society.

Though very little information is available on library use by Latinos and Span-
ish speakers, one report did find that most Latinos have a positive perception 
of the public library.11 Interestingly, and key for library staff members to keep 
in mind as they develop outreach strategies, the perceived friendliness of staff 
was found to have a strong effect on public library use by Latinos, even stronger 
than access to materials in Spanish. Another report from the Pew Research Cen-
ter’s Hispanic Trends Project also found this strong positive perception among 
Latinos toward public libraries. Notably, though immigrant Latinos were less 
likely to have used a public library than were other demographic groups, those 
who had were the most appreciative of the variety of services the public library 
offers.12 Throughout this book we provide suggestions and strategies for librar-
ians interested in welcoming Spanish-speaking and Latino children and their 
families into the library and greeting them with high-quality customer service, 
collections, and programs.

ORGANIZATION OF THE BOOK

The book begins with a discussion on the importance of bilingual programming 
in the lives of Latino and Spanish-speaking children, addressing the unique 
educational and informational needs of bilingual children. We use the bilin-
gual programs and outreach of pioneer librarian Pura Belpré within the New 
York Public Library system to frame this discussion. Chapter 2 offers practical 
suggestions for beginning outreach to Spanish-speaking and Latino commu-
nities, emphasizing the importance of relationship-building and community 
collaboration. This chapter addresses why outreach is needed and profiles a 
library professional who has had great success engaging Latino families in her 
rural community.

We follow this discussion of outreach in chapter 3 with suggestions for plan-
ning and implementing bilingual storytimes when a librarian does not speak 
Spanish. This aspect is essential because many librarians who do not speak 
Spanish are very hesitant to plan bilingual storytimes. The chapter also includes 
information on selecting bilingual Spanish-English picture books as well as 
culturally authentic Latino children’s books. Chapter 4 describes the various 
types of bilingual programming available. Specifically, we identify the ways in 
which the potential goals of a bilingual storytime may impact its design and 
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outline varying styles of using English and Spanish throughout the program. 
The chapter provides several templates for bilingual storytime design, arranged 
by specific age groups.

Chapter 5 includes a timely discussion about digital media use by Latino and 
Spanish-speaking families and addresses the potential of digital apps in library 
storytimes to meet the multiple literacy needs of bilingual children. We share 
examples of bilingual digital storybook apps as well as creative apps reinforcing 
Latino cultural heritage along with commendable literacy and library programs 
in the United States that incorporate digital media in their service and outreach 
to Spanish-speaking and Latino families. Considerations for selecting apps to 
use in bilingual programming are provided as well.

We also include eighteen ready-to-use program plans for bilingual storytimes 
developed by library professionals with experience working with Spanish- 
speaking and Latino children. The program plans cover all age groups and 
include mixed-age and family programs. This feature is particularly important, 
as many Latino families attend library programming as a unit, and librarians who 
want to target this population need to develop programs that engage children 
of multiple ages as well as their adult caregivers. Program plans are arranged 
by age and theme and include an ending craft or activity, additional suggested 
materials on the theme, and suggested relevant websites for further exploration.

We conclude with a list of professional materials and online resources to assist 
you in planning your bilingual storytimes. These resources are accompanied by 
extensive lists of recommended children’s books and songs to use in bilingual 
programming. Throughout the book we recommend various books, digital apps, 
music, and other materials for bilingual storytime. As the landscape of bilingual 
and Spanish-language materials changes, a wonderful and recommended book , 
digital app, or song may not be available when you are ready to plan a partic-
ular themed program. If this is the case, we encourage you to use the sources 
recommended in the final section as well as the suggestions for evaluating and 
selecting bilingual books and digital apps to find replacements.

It is our hope that you will find in this book creative ideas, suggestions, and 
strategies for planning dynamic bilingual storytimes. Katie has used her years 
of experience working with Latino and Spanish-speaking families to offer 
suggestions for planning and implementing programs that not only promote 
literacy development but also celebrate Latino heritage. Her advice has proved 
valuable to hundreds of librarians who have attended her training workshops. 
Jamie has also tapped into his experiences working with Latino children’s liter-
ature, digital apps, and digital picture books and with Latino families to suggest 
recommendations and guidelines for selecting materials that will motivate and 
empower Latino and Spanish-speaking children to embrace their culture as 
they explore the world around them. Together, we have created what we hope is 
a librarian’s toolbox of skills that will jump-start your programming. It should 
be noted that neither Jamie nor Katie is of Latino heritage, though both have 
extensive experience working with Latino families in library settings as well 

www.alastore.ala.org



xiiiIntroduction

as planning and presenting bilingual programs. Every effort has been made to 
acknowledge and celebrate the diversity of Latino and Spanish-speaking com-
munities and bilingual programming, though our cultural lens undoubtedly 
impacts our own experience. For this reason, we have included many other 
voices from across the country who share their expertise in the various aspects 
of bilingual programming. Many of these professionals are of Latino heritage, 
and most are affiliated with REFORMA (The National Association to Promote 
Library and Information Services to Latinos and the Spanish-Speaking).

We encourage you to dare to embrace the rich cultural diversity in your library 
community! Select the best bilingual and Spanish-language materials for your 
storytimes. Prepare yourself for a rewarding journey that begins with “Once 
Upon a Cuento . . .”

NOTES
 1. The terms Latino and Hispanic are often used interchangeably in the United States to 

refer to the same population of people who either live in or have ancestors in Mexico, 
Central and South America, Puerto Rico, Cuba, and Spanish-speaking islands in the 
Caribbean. People who are new immigrants from a Latin American country, U.S. res-
idents of Latin American heritage, and current citizens in a Latin American country 
are all precariously grouped under these labels. Each term is loaded with social and 
political implications and is accepted or rejected in various degrees by the people the 
term purports to represent. Throughout this book readers will find the two terms 
used interchangeably, depending on the research being cited, though we often opt for 
the term Latino, as it is thought to be more inclusive than the label Hispanic. Nonethe-
less, these labels are used for clarity only. We fully respect the right of all individuals 
to adopt the term they feel best describes their life experiences, diverse heritage, and 
unique culture.

 2. Anna Brown and Eileen Patten, “Statistical Portrait of Hispanics in the United 
States, 2012,” Pew Research Center (April 29, 2014), www.pewhispanic.org 
/2014/04/29/statistical-portrait-of-hispanics-in-the-united-states-2012/.

 3. Jens Manuel Krogstad, “11 Facts for National Hispanic Heritage Month,” Pew  
Research Center (September 16, 2014), www.pewresearch.org/fact-tank/2014/ 
09/16/11-facts-for-national-hispanic-heritage-month/.

 4. Pew Research Center, “Between Two Worlds: How Young Latinos Come of Age in 
America” (July 1, 2013), www.pewhispanic.org/2009/12/11/between-two-worlds 
-how-young-latinos-come-of-age-in-america/.

 5. Jens Manuel Krogstad, “A View of the Future through Kindergarten Demographics,” 
Pew Research Center (July 8, 2014), www.pewresearch.org/fact-tank/2014/07/08/ 
a-view-of-the-future-through-kindergarten-demographics/.

 6. Mark Hugo Lopez and Ana Gonzalez-Barrera, “What Is the Future of Spanish in the 
United States?” Pew Research Center (September 5, 2013), www.pewresearch.org/ 
fact-tank/2013/09/05/what-is-the-future-of-spanish-in-the-united-states/.

 7. Krogstad, “11 Facts for National Hispanic Heritage Month.” 
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 8. Pew Research Center, “Between Two Worlds: How Young Latinos Come of Age in 
America.”

 9. Anna Brown and Mark Hugo Lopez, “Public Libraries and Hispanics: Immigrant 
Hispanics Use Libraries Less, But Those Who Do Appreciate Them the Most,” Pew 
Research Center (March 17, 2015), www.pewhispanic.org/2015/03/17/public-libraries 
-and-hispanics/. 

 10. Jamie Campbell Naidoo, “The Importance of Diversity in Library Programs and Ma-
terial Collections for Children,” Association for Library Service to Children (April 
2014), www.ala.org/alsc/importance-diversity.

 11. Edward Flores and Harry Pachon, “Latinos and Public Library Perceptions,” Tomás 
Rivera Policy Institute (September 2008), www.webjunction.org/content/dam/ 
WebJunction/Documents/webjunction/213544usb_wj_latinos_and_public_library 
_perceptions.pdf.

 12. Brown and Lopez, “Public Libraries and Hispanics.”
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Chapter One

Bilingual Programming for Latino 
and Spanish-Speaking Children

The Board of Education began to appoint Puerto Rican teachers as coordinators in the school 
system, who helped children preserve their cultural background by means of storytelling and 
narration of selective materials suitable for their ages. As the public schools joined in the 
task in which libraries had long been engaged, classes came from the schools for book talks 
and orientation in Spanish. The library continued its services where requested, going in turn, 
into the schools to teach library instruction and acquaint children with the public library. By 
invitation, Puerto Rican mothers, members of the PTA, accompanied classes to the library 
to see activities offered to the children. After class, the mothers were escorted to the adult 
department where they could join the library. . . . At one of the libraries a mother discovering 
a collection of Spanish books exclaimed, “Come my children, quench your thirst.”1

A lthough it reads almost like a storybook excerpt, the pre-
ceding passage recounts events that occurred once upon a 
time in a public library in New York City in the 1960s. 
Spanish-speaking and Latino children and their families 
enjoyed bilingual storytimes, puppet shows, and other library 

programs infused with beautiful Spanish-language and culturally rich stories 
representing diverse Latino cultures from Puerto Rico, Cuba, Mexico, and 
beyond. Through the work of several dedicated children’s librarians such as 
Ernestine Rose, Anne Carroll Moore, Mary Gould Davis, and Augusta Baker, 
decades of Spanish-speaking and Latino children throughout New York City 
reaped the rewards of the outreach efforts of library pioneer Pura Belpré. Col-
lectively, these women empowered Belpré, the first Puerto Rican librarian in 
the New York Public Library system, to offer innovative bilingual storytimes 
and outreach programming to thousands of Spanish-speaking children. 
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Through Belpré’s programs, children made important literacy connections 
with printed books and oral stories while seeing their language and culture 
celebrated in the library.2

Although many of these magical encounters occurred more than fifty years 
ago, contemporary librarians can look to the work of Belpré as they consider 
their library’s services to Latino and Spanish-speaking children and their 
families. The key is to provide opportunities for these children to encounter 
their language and culture in library programs such as the bilingual sto-
rytime and to make the library welcoming and accessible for all families. 
Reinforcing many of the ideas behind the bilingual programs developed by 
Belpré, this chapter describes the role of language in the Latino child’s devel-
opment, underscores the importance of offering culturally relevant bilingual 
storytimes, and explores common myths related to Spanish-language literacy 
instruction and activities.

LANGUAGE AND LITERACY DEVELOPMENT  
OF LATINO CHILDREN

Language influences identity development and is an inherent part of every 
child’s culture. Young children rapidly develop new social, cognitive, and 
linguistic skills in their first three years of life. When children live in an envi-
ronment that supports their language, they are free to explore, learn, and grow 
into lifelong learners. They can use print and digital media, their daily expe-
riences, and their immediate contexts to better understand their place in the 
world and develop a sense of self.

For children growing up speaking a language other than English at home, it is 
important to have meaningful early literacy experiences in the home language. 
These experiences first and foremost support home language acquisition, an 
essential key for family communication and an integral part of cultural identity. 
Decades of research indicate that children learn best in their home language and 
that literacy encounters in a child’s first language can support the development 
of a second language.3

Children whose first language is not English are faced with two challenges 
upon entering school: acquiring English as well as learning skills and gaining 
knowledge through English-language instruction.4 If a child is not fluent in 
English, he cannot acquire the necessary information to advance in the U.S. edu-
cational system. Children who have a strong foundation of early literacy in their 
home language have an easier time learning a second language, such as English, 
than do those who have had less language exposure. Literacy instruction and 
activities in the home language of a child support cognitive development, 
encourage self-esteem, enhance social interactions, and strengthen family 
ties.5 When young children are forced to abandon their first language for a 
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new language, they essentially begin the literacy process without any prior 
background knowledge to support their emergent literacy in the new language. 
As a result, children perceive a disconnect between their home and school 
environments, which can lead to feelings of frustration and inadequacy.6 Their 
self-esteem begins to drop as they fall behind their native-English-speaking 
peers and learn that Spanish is considered subpar to English. 

IMPORTANCE OF OFFERING CULTURALLY RELEVANT 
BILINGUAL STORYTIMES

Why offer a storytime in Spanish or bilingually in English and Spanish? Before 
passage of the Bilingual Education Act of 1968 and the bilingual amendment to 
the Elementary and Secondary Education Act of 1965, many Spanish-speaking 
children in the United States had few opportunities to encounter their home 
language in library and instructional materials, much less engage in language 
and literacy activities in Spanish. Although a few exemplary bilingual pro-
grams could be found in public libraries, such as those given by Pura Belpré at 
the New York Public Library from the 1920s through the 1940s and from 1960 to 
1978, little attention was given to offering library programs for children either 
bilingually or in Spanish.

The preschool storytime has been used by public libraries for decades to 
socialize young children and connect them with high-quality literature. Within 
the past ten years, early literacy storytimes have become more common in librar-
ies to help preschoolers develop emergent literacy skills and to educate parents 
on how to foster language development. Storytime is also the perfect place to 
connect with Latino and Spanish-speaking children. The use of Spanish during 
a bilingual storytime reinforces the perception that the library values the lan-
guage and supports the cognitive and social development of Spanish-speaking 
children. Librarians who offer bilingual storytimes can build a bridge between 
the home and school cultures experienced by Latino and Spanish-speaking chil-
dren. Spanish-language stories, rhymes, poems, and songs affirm and validate 
the language and culture of these children and their families.

A well-planned bilingual storytime enhances a child’s literacy development 
by providing a meaningful, engaging approach to emergent literacy. Bilin-
gual or Spanish-language cuentos (stories), dichos (sayings), and songs offer 
rich context and meaning through familiar words and phrases from a child’s 
home language. As we will discuss later, high-quality children’s books that 
mirror the home environments of Latino and Spanish-speaking children are 
ideal for validating a child’s culture and heritage. Collectively, these materi-
als, used within the context of bilingual storytime, affirm a child’s language 
and culture and significantly help in the formation of a Latino child’s ethnic 
identity development.
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But I Don’t Speak Spanish

Although you may have a strong passion for serving Latino and Spanish- 
speaking children, you may find the task daunting. Often, librarians who do not 
speak Spanish or who know little about Latino cultures list these insufficiencies 
as obstacles to providing bilingual storytime and outreach to these families. 
As we discuss later in this book, you can offer dynamic service and bilingual 
storytimes to Latino and Spanish-speaking families by using the ingenuity and 
creativity in your librarian’s toolbox of skills to help you connect everyone in 
the community with the wonderful resources in your library. Former outreach 
librarian Lillian López, who worked with Pura Belpré, offers reassuring advice 
to librarians serving diverse cultures: “The two words, love and trust, are among 
the most beautiful in the English language. When you serve with sincerity, 
people are going to trust you regardless of your ethnic background. A child can 
always tell when you are sincere.”7

In other words, do not let perceived roadblocks or fear hinder you from 
reaching out to Latino and Spanish-speaking children and families in your 
community. Rather, collaborate with other organizations serving these fam-
ilies or work with Spanish-speaking educators and parents to help you plan 
your programs and services. Seek Latino and Spanish-speaking partners to 
assist you with bilingual storytimes and, most important, remember that your 
bilingual programs do not have to be confined to the four walls of your physical 
library building. Bilingual storytimes can be offered in playgrounds, community 
centers, churches, parks, schools, day care centers, and Head Start programs 
frequented by Spanish-speaking children and their families.

Why Should I Use Latino Children’s Materials in Storytime?

Culturally authentic children’s books can be highly influential in assisting 
young Latino children as they develop their ethnic identities and make connec-
tions between their home culture and the larger educational culture found in 
schools and libraries. Research indicates that children’s materials with Latino 
characters and themes can have either a positive or negative impact upon the 
self-esteem and identity development of young Latinos.8 A picture book that 
authentically captures the nuances of a particular Latino subculture and accu-
rately depicts daily experiences can reinforce the self-esteem of Latino children 
and validate their existence. For non-Latino children, the book can also serve 
as a window into the lives of their friends or classmates, creating a bridge of 
understanding. However, if an informational book portrays Latino characters 
as poor, dirty, or unintelligent, then Latino children are likely to be embarrassed 
by their culture, and non-Latino children may develop cultural stereotypes 
about Latinos.

Equally harmful to the ethnic identity development and self-esteem of Latino 
and Spanish-speaking children is the complete absence from library collec-
tions and storytimes of books that reflect their cultural experiences. When a 
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child never encounters her culture or daily experiences in the library, then she 
receives a resounding message that the library thinks she is unimportant or 
insignificant. Latino children’s book creators such as René Colato Laínez and 
Maya Christina Gonzalez have described experiencing feelings of inadequacy 
during their childhood because of the absence of Spanish-speaking, bilingual, or 
Latino characters in the books they read in school or encountered in the library. 
Both of these authors have made a concerted effort to urge educators and librar-
ians to include Latino children’s books and other materials in the curriculum to 
assist Latino children with their identity development.

MYTHS RELATED TO SPANISH-LANGUAGE LITERACY 
INSTRUCTION AND ACTIVITIES

When you plan bilingual storytimes or library programs in Spanish, you may 
face resistance from fellow librarians, administrators, local government offi-
cials, or community members. It is important to know how to respond effectively 
to any concerns and to reinforce the mission of the library to serve everyone in 
the community. In this section, we present some common misperceptions or 
myths related to offering Spanish-language or bilingual programs to children, 
along with facts that debunk those myths.

MY T H  1   A Spanish-speaking child’s language development in English can 
become delayed if a librarian or other educator offers bilingual English-Spanish 
literacy instruction or library programs.

FAC T   Each child is unique in his language development. Although there 
may be observable delays or lapses at particular stages in development, research 
indicates that second-language acquisition is actually enhanced when a child 
receives instruction in his first language.9 Bilingual instruction reinforces lan-
guage development in both languages.

MY T H  2    The best way to help young children learn a new language is immer-
sion, with all books, instruction, playful interactions (such as singing), and 
conversations in the new language.

FAC T    Young children need continuous learning support in the home lan-
guage to provide a solid foundation for acquiring a new language. Children 
should have equal opportunities to interact with materials and to engage in 
literacy activities in both the home and new languages.10

MY T H  3   Bilingual storytimes or literacy activities will confuse young native 
English speakers and inhibit their successful literacy development.

FAC T   When native English speakers are exposed continuously to a second 
language such as Spanish through bilingual instruction, their English literacy 
development is equally enhanced.11 Like their non-native English-speaking 
counterparts, they too have the opportunity to begin acquiring a new 
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language—Spanish in this instance. In fact, many librarians who offer bilingual 
Spanish-English storytimes report that attendance by native English speakers 
is equal to, and often greater than, that of Spanish speakers.

MY T H  4   Providing bilingual instruction or bilingual storytimes is expensive 
and a drain on resources for English-speaking children.

FAC T   Bilingual and Spanish books and materials do not cost more than 
English-language books. The acquisition of bilingual Spanish-English books 
and music CDs enhances both the English-language and Spanish-language col-
lections. Moreover, both monolingual and bilingual storytimes require careful 
and purposeful planning. Although some aspects of planning for a new bilin-
gual storytime may take more of an initial time investment than planning for 
a new monolingual storytime, that time investment is often required because 
the organization’s current services to Latino and Spanish-speaking families are 
lacking, not because bilingual storytime is inherently more time-consuming. 
By making an appropriate time investment up front to ensure the program 
effectively reaches and engages Spanish-speaking families, the library is coming 
closer to ensuring its mission of providing equal access to all of its community.

A particularly useful resource for librarians who confront resistance to the 
library offering bilingual and Spanish-language storytimes is Linda Espinosa’s 
“Challenging Common Myths about Young English Language Learners.”12 This 
brief report explores several myths about language acquisition and Latino cul-
tural values and provides research-based information to debunk these myths. 
You can use this resource when responding to concerns.

CONCLUDING THOUGHTS

All children need opportunities to hear their language spoken and to encounter 
book characters reflective of their cultural heritage. The public library that is 
offering vibrant, developmentally appropriate bilingual storytimes holds sig-
nificant potential for connecting with Latino and Spanish-speaking children 
and their families. Almost fifty years ago, children’s librarian Toni de Gerez 
surmised, “The earlier a child is exposed to books in both English and Spanish, 
the sooner he will feel at home in both cultures. He will enjoy ‘exploring’ even 
when he may know little or nothing of one language, and his confidence in one 
will carry over to the other. Once he is no longer ashamed of the language he 
speaks at home, he will move with pride and dignity.”13 By providing rich oppor-
tunities for all families to encounter children’s literature and literacy activities 
in both Spanish and English, the library can be a place where pride and dignity 
indeed flourish.
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Titles of books and CDs are shown in italic.
Titles of rhymes and songs are shown in quotes.
English and Spanish articles are ignored in alphabetization. 

A
ABC Fiesta (Mister G), 73, 75
ABC Music app, 117
“Ábranlas, ciérrenlas,” 77
Abuelita fue al mercado (Blackstone), 

119
Abuelo (Dorros), 69
activities. See extension activities
Ada, Alma Flor, 59, 78, 84, 91, 103–

104, 107, 122
“Adiós” (Manners), 70, 74
“Adiós” (Maria Fernanda y Sus 

Amigos), 110, 129
“Adiós” (Spanish Together), 106
“Adiós, amigos” (Feldman), 90
“Adiós, amigos” (Orozco), 93, 100, 

116, 120
advertising, 18–20
age ranges, templates for, 42–48
El agua rueda, el agua sube (Mora), 

110–111
altar activity, 129–130
Amado, Elisa, 100, 112
Américas Award, 28
“Un amigo me enseñó” (Babyradio), 

84, 87
Amo nuestra tierra (Martin and 

Sampson), 106
Anaheim Libraries, 134
Anaya, Jorge, 80, 93, 95, 102, 107, 

112–113, 118
Animal Sort activity, 100
Animalitos program, 84–87
APPitic, 57
apps, 50–62, 101, 117, 120, 130

Argueta, Jorge, 73–74, 112
Arlington County Library, 135
Arroz con leche (Argueta), 73–74
Arroz con leche (Delacre), 74
¡Arroz con leche! program, 72–75
“Aserrín aserrán,” 103–104
Association for Library Service to 

Children (ALSC), 50, 59, 79
audio recordings, creating, 55
awards, children’s literature, 28

B
babies, programs for, 43–45, 47, 75–83
The Baby Chicks Sing (Hall and 

Syverson-Stork), 54
Babyradio, 84, 87
Baby’s First Songs in Spanish, 73
“El baile de los manos” (Anaya), 95
Baile y canto (Maria Fernanda y Sus 

Amigos), 108, 110, 113, 128–129
Bajo el mar program, 108–111
Bajo las olas 1, 2, 3 (Knox), 108
Bandcamp website, 98
Barchas, Sarah, 99
Barner, Bob, 128
Basho and Friends, 115
beanbags, 103–104
Beaton, Clare, 100
¡Bebés juguetones! programs, 75–83
Belpré, Pura, 3–6, 9n2, 28
Bertrand, Diane Gonzales, 69
best practices, 29–30, 43f
bibliographies, 133–146
Bilingual Songs for Children (Rosie 

and Andy), 125

Bilingual Storytime website, 137
bilingual storytimes

age ranges of, 42–48
for babies, 43–45, 47, 75–83
digital media use in, 49–62, 101, 

117, 120, 130
early literacy emphasis of, 36–

38, 43–45, 60–62, 134–136
for families, xii, 47, 68–75, 

114–131
frameworks for, 37f, 39–42
myths about, 7–8
need for, x–xi, 3–4, 5–7, 35–39
non-Spanish-speakers and, 6, 

7–8, 25–34
for preschoolers, 46–47, 95–114
program titles for, 19f
templates for, 45–48, 55
for toddlers, 45–46, 47, 84–94

bilingualism, supporting, 37f–39
Bilingüitos programs, 92–94, 118–121
Blackstone, Stella, 100, 119
Blagojevic, Bonnie and Ana, 60
La Bloga website, 138
Los Bloguitos website, 138
Los bolsillos saltarines (Mora), 89
Book Day, 59, 95, 137
Book Fiesta (Mora), 95, 98
books, bilingual and Spanish-

language
awards for, 28
circulation of, 12, 27
cost of, 8
cultural authenticity in, 6–7, 

26, 28
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books, bilingual and Spanish-
language (continued)
for English-language 

storytimes, 144–154
selection criteria for, 28

Boone County Public Library, 20–22, 
114

The Bossy Gallito (González), 126–128
Bouncing Babies! programs, 75–83
Bracegirdle, P.J., 130
Bright with Colors (Diaz), 124
Brooklyn Public Library, 83, 135
Brown, Monica, 97, 115, 117
Brown Bear, Brown Bear, What Do You 

See? (Martin), 122
Browne, Anthony, 126
“Buenos días,” 84
“Buenos días amiguitos” (Anaya), 

102, 118

C
Calavera abecedario (Winter), 130
Calderón, Anne, 61
Call Me Tree (Gonzalez), 106
Campoy, F. Isabel, 78, 83–84, 91, 

103–104, 122
“Canción de despedida,” 86
“Canción de nombres,” 92
“Candombe de las despedidas” 

(Canticuénticos), 97–98
Canetti, Yanitzia, 94, 100, 106, 110, 

119
Canta, Rana, canta (Rosales-

Yeomans), 91
Cantaba la rana (Ruesga), 79
¡Cantamos cuentos! program, 

114–117
Canticuénticos, 97–98
¡Cantos! ¡Cuentos! ¡Juegos! program, 

95–98
“El caracol y la ratoncita,” 78–79
case studies, 20–22, 33, 58
A Cat and a Dog (Masurel), 87
The Cazuela That the Farm Maiden 

Stirred (Vamos), 73
CDs, 139–140
Census Bureau, 13
Center for Early Literacy Learning, 

135
Cha, Cha, Cha, Spanish Learning Songs 

(Anaya), 112
“Challenging Common Myths about 

Young English Language 
Learners” (Espinosa), 8

Charlotte Mecklenburg Library, 56, 
58, 91

children
babies, 43–45, 47, 75–83
digital media use by, 50–55
importance of bilingual 

programming for, x–xi, 
5–7

language and literacy 
development of, 4–5, 7, 38, 
51–52

preschoolers, 46–47, 95–114
toddlers, 45–46, 47, 84–94

Children’s Day, 59, 95, 137
Children’s Museum of Houston, 29, 

75, 136
Children’s Technology Review, 53, 57
Chile Crece Contigo, 136
“Chocolate,” 92, 94, 113
circulation numbers, 12, 27
Cisneros, Sandra, 52, 71
cleanup songs, 77, 81, 119
closing songs

“Adiós” (Manners), 70, 74
“Adiós” (Maria Fernanda y Sus 

Amigos), 110, 129
“Adiós” (Spanish Together), 106
“Adiós, amigos” (Feldman), 90
“Adiós, amigos” (Orozco), 93, 

100, 116, 120
“Candombe de las despedidas” 

(Canticuénticos), 97–98
“Goodbye Song/Canción de 

despedida,” 86
“It’s Time to Say Goodbye/

Es tiempo a decir adiós,” 
78, 83

collaboration. See partnerships
collections, Spanish-language, 8, 12, 

27–28, 40, 51
Color Bingo activity, 123–124
Colorado Libraries for Early Literacy, 

135
Colores de la vida (Weill), 122
colorín colorado (saying), 19f, 103
¡Colorín Colorado! (website), 27, 124, 

136
color-themed programs, 121–124
Comienza en Casa program, 60–61, 

138
community groups, partnerships 

with, 6, 12, 15–16, 19–20, 23, 
30–31

“Community Leader Interview 
Guide” (Cuesta), 15

community leaders, connecting 
with, 14–16, 18–20, 23

“¿Cómo te llamas?,” 75, 80, 115
Consortium of Latin American 

Studies Programs (CLASP), 28
Cosita linda (Mlawer), 126
crafts. See extension activities
Creepy Crawly Calypso (Langham), 

116
Cubans, ix, xiii1. See also Latinos
“Cucú, cucú cantaba la rana” song, 

89, 91
¡Cucú cuentos! program, 88–91
¡Cuéntame Cuentos! program, 

98–101
Cuentos bilingües programs, 121–128
Cuentos y Más website, 136
Cuesta, Yolanda, 15
cultural authenticity, 6–7, 26, 28
Cumpiano, Ina, 93
Curly Hair, Straight Hair, 52

Currie, Robin, 94
customer service, 16–18, 20–22, 23

D
Dale, dale, dale (Saldaña), 96
“Dale, dale, dale” song, 96–97
Dalia’s Wondrous Hair (Lacámara), 

52
The Day of the Dead (Barner), 128
The Day of the Dead program, 

128–131
DayByDayVA, 136
De colores (Diaz), 124
“De colores” song, 119, 121, 123–124
De Colores website, 138
The Dead Family (Bracegirdle), 130
Dear Primo (Tonatiuh), 71
Delacre, Lulu, 74, 127
“Descubriendo el sabor” (Naidoo 

and López-Robertson), 28
dessert-themed programs, 72–75
El día de los libros (Book Day), 59, 

95, 137
Día de los Muertos (Thong), 129
El Día de los Muertos (Barner), 128
El Día de los Muertos program, 

128–131
El día de los niños (Children’s Day), 

59, 95, 137
Día, 59, 95, 137
Diamant-Cohen, Betsy, 45, 61–62, 95
Días festivos program, 128–131
Diaz, David, 124
“Diez amigos” song, 126
Diez deditos de las manos y diez 

deditos de los pies (Fox), 83
“Diez deditos” rhyme, 76
Diez perritos (Ada and Campoy), 84
“Diez perritos” song, 85
digital media, 49–62, 101, 117, 120, 

130
Digital Storytime website, 57
Diversity in Action (Día), 59, 95, 137
Diversity Programming for Digital Youth 

(Naidoo), 55
Doggie Opposites activity, 86
dog-themed programs, 84–87
Dole, Mayra L., 117
Domínguez, Adriana, 110, 115
Dominguez, Angela, 102
¿Dónde esta el ombliguito? (Ziegler), 

81
Doodlecast app, 54
Dorn, Susy, 102
Dorros, Arthur, 69, 71
Draw and Tell app, 53
Drum, Chavi, Drum! (Dole), 117
Drum Dream Girl (Engle), 115
Dulces sueños (Mora), 70
“Dynamic Digital Día” (Naidoo), 59

E
Earlier Is Easier website, 136
Early Learning Collaborative (ELC), 

53
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early literacy, emphasis on, 36–38, 
43–45, 60–62, 134–136

Early Literacy Programming en Español 
(Diamant-Cohen), 45, 62

“Elena la ballena,” 109
Elya, Susan Middleton, 102
En pos de la música (Torres), 115
Engle, Margarita, 115
English speakers, native

as storytime attendees, 7–8
as storytime presenters, 6, 

25–34
English-language storytimes

children’s books for, 144–154
examples of, 68–75
inclusion of Latino cultures in, 

26–29
Es divertido hablar dos idiomas 

website, 94, 111, 137
“Es tiempo a decir adiós,” 78, 83
Espinosa, Linda, 8
“Estamos contentos,” 95
extension activities

for families, 71, 74, 116, 120, 123, 
127, 129

for preschoolers, 97, 100, 103, 
107, 110, 113

for toddlers, 86, 91, 94
“Eyes and Ears,” 80

F
FactFinder, 13
Familia Fun program, 68–71
families

programs about, 68–71
programs for, xii, 47, 68–75, 

114–131
Family Time with Apps, 52
¡Fantástico! (Lucky Diaz and the 

Family Jam Band), 110, 129
farm-themed programs, 98–101
Feldman, Jean, 90, 98
Felt Board app, 54, 61–62, 101
Fiesta Babies (Tafolla), 76
fiesta-themed programs, 95–98
Finding the Music (Torres), 115
fingerplays, 45–46, 47, 126, 135
“Five Green and Specked Frogs,” 

89–90
flannelboards, 89–90, 96, 112–113, 

122–123, 137
folktales, 27, 29f, 126–127
food-themed programs, 111–114
footprints activity, 71
Fox, Mem, 83
free play, 43, 45, 61, 77, 81
friendliness, importance of, 16–18
Friendship Wreath activity, 127
friendship-themed programs, 

125–128
Frog Sizes activity, 91
The Frog Was Singing (Ruesga), 79
frog-themed programs, 88–91
From Here to There (Palis), 69, 77, 81, 

105

“Frota tu Panza” (Mister G), 73
“El frutero” (Anaya), 112

G
Gallo (Luján), 100
El gallo de bodas (González), 126–128
games, as storytime component, 

93–94, 123–124
Gathering the Sun (Ada), 107
Un gato y un perro (Masurel), 87
Los Gatos Black on Halloween 

(Montes), 130
Gerez, Toni de, 8
Girl Scouts of America, 126
Gomi, Taro, 127
González, Lucía, 127
Gonzalez, Maya Christina, 7, 106, 

109, 123
“Good Morning,” 84
“Goodbye Song,” 86
Goodrich, Maria Lee, 42
Gracias (Mora), 125, 128
Grandpa Green (Smith), 105, 107
Graphite, 53, 57
Green Is a Chile Pepper (Thong), 112
Guernsey, Lisa, 50
Guevara, Beatriz, 56, 58
GuíaInfantil, 87, 91, 107
Guy, Ginger Foglesong, 85, 97

H
“Háganse nuevos amigos,” 126
Hairs (Cisneros), 52, 71
Hall, Nancy Abraham, 54
Harris, Jay, 104
“H-E-L-L-O” (Palis), 105
“Hello Children,” 88
“Hello Everybody,” 121
“Hello Friends, Hola Amigos,” 68, 72
Hello Ocean (Ryan), 110
A Hen, a Chick and a String Guitar 

(MacDonald), 117
Hispanic Information and 

Telecommunications Network, 
53

Hispanic Trends Project, ix, xi, 13
Hispanics. See Latinos
Hit It, Hit It, Hit It (Saldaña), 96
“Hola, hola, hola” (Maria Fernanda y 

Sus Amigos), 128
“Hola, hola, hola” (Rosie and Andy), 

125
“Hola a todos,” 121
“Hola amigo” (Feldman), 98
Hola Mar (Ryan), 110
“Hola niños,” 88
Holiday Celebrations program, 

128–131
Holiday House website, 101
Hop, Jump (Walsh), 91
Horn Book, 57
Hot, Hot Roti for Dada-ji (Zia), 59
How Big Is a Pig? (Beaton), 100
“How Much Is That Doggie in the 

Window?,” 86

I
I Know the River Loves Me (Gonzalez), 

109
I Love Our Earth (Martin and 

Sampson), 106
I Love Saturdays y Domingos (Ada), 59
“I Take Out My Little Hand,” 80
“If You Want to Read a Book, Clap 

Your Hands,” 118
“If You’re Happy and You Know It,” 

125
immersion, 7, 37f
El inesperado viaje de Mamut y 

Pingüino (Vicente), 119
infants, programs for, 43–45, 47, 

75–83
International Children’s Digital 

Library, 51
interviews, of community leaders, 

14–15, 19–20, 23
iPads, 58
Irving, Jan, 94
It Starts at Home program, 60–61, 

138
“It’s Time to Say Goodbye,” 78, 83

J
El jardín de abuelo (Martin), 105, 107
Jeffers, Oliver, 120
Joan Ganz Cooney Center, 49
Johnson County Library, 135
Johnston, Tony, 120
Juguemos a Cantar, 73
Jump, Frog, Jump! (Kalan), 90
Just a Minute (Morales), 130

K
Kalan, Robert, 90
Katz, Karen, 81
King County Library System, 71, 83, 

104, 135
Knox, Barbara, 108

L
Lacámara, Laura, 52
Laínez, René Colato, 7, 98
Langham, Todd, 116
language acquisition, 4–5, 7–8, 38, 

51–52
Lasconi, Diego, 99
Latin Baby Book Club, 139
Latinas for Latino Lit, 139
Latinos

books by and about, 144–145
diversity among, ix–x, xiiin1, 13
outreach to, 11–24, 33, 36
public library usage by, xi, 12–13

Latinos in Kid Lit, 139
Let’s Sing Stories! program, 114–117
librarians

case studies with, 20–22, 33, 58
history as bilingual storytime 

providers, 3–4
as media mentors, 50–51, 53, 62
non-Spanish-speaking, 6, 25–34
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libraries. See public libraries
“Limpia,” 77, 81
literacy development, 4–5, 7, 51–52
Little Beauty (Browne), 126
“The Little Chicks,” 99
Little Critters program, 84–87
Little Roja Riding Hood (Elya), 102
“Little Tortillas,” 76
Llámame árbol (Gonzalez), 106
“Llueve” (Spanish Together), 106
López, Lillian, 6
Lost and Found (Jeffers), 120
Lucky Diaz and the Family Jam 

Band, 110, 129
Luján, Jorge, 100, 120, 124

M
MacDonald, Margaret Reed, 117
Maine Migrant Education Program, 

60, 138
“Make New Friends,” 126
Making Learning Fun website, 87
Mamá Goose (Ada and Campoy), 104
Mama Lisa’s World, 105, 126
Mango, Abuela, and Me (Medina), 59
Manners, Beth, 70, 74
Mano en Mano/Hand in Hand, 60, 

138
Map Making activity, 120
El maravilloso cabello de Dalia 

(Lacámara), 52
Marcuse, Aída E., 90
Maria Fernanda y Sus Amigos, 108, 

110, 113, 128–129
Maria Had a Little Llama 

(Dominguez), 102
María tenía una llamita (Dominguez), 

102
Marisol McDonald and the Clash Bash 

(Brown), 97
Marisol McDonald y la fiesta sin igual 

(Brown), 97
marketing, 18–20
Martin, Bill, 106, 122
Martin, Paulina de Aguinaco, 105
Masurel, Claire, 87, 99
Me llamo Celia (Brown), 117
media outlets, 12, 19, 23
Medina, Meg, 59
Mexicans, ix, xiiin1. See also Latinos
“Mi cuerpo hace música” (Sol y 

Canto), 115, 117
Mi familia calaca (Weill), 129
“Mi granja” (Barchas), 99
Mi jardín (Emberley), 107
¡Mira quien toca calipso! (Pérez), 116
Mis amigos (Gomi), 127
Mis amigos los animales (Warner), 

87, 109
Mis colores, mi mundo (Gonzalez), 123
Miss Mary Liberry, 127
Mister G, 73, 75
“Mister Sun,” 122
mixed-age programs, xii, 47, 68–75, 

114–131

Mlawer, Teresa, 122, 126, 128
monolingual storytimes

in English, 26–29, 68–75, 
144–145

in Spanish, 36–37
Montes, Marisa, 130
The Moon Is La Luna (Harris), 104
Mora, Pat, 59, 70, 89, 95, 98, 110–111, 

113–114, 125, 128
Morales, Yuyi, 130
Mother Goose on the Loose en 

Español program, 61–62
The Mouse behind the House 

activity, 123
movement songs, 69–70, 73, 93, 95, 

106, 115, 125, 129
Mudluscious (Irving and Currie), 94
Muévete (Spanish Playtime), 119, 125
“Muévete” (Palis), 69
Mundo VeoVeo, 138
musical instrument activity, 116
music-themed programs, 114–117
¡Muu, Moo! (Ada and Campoy), 103, 

122
My Colors, My World (Gonzalez), 123
My Friends (Gomi), 127
My Garden (Emberley), 107
My Granny Went to Market 

(Blackstone), 119
My Name Is Celia (Brown), 117
My Skeleton Family (Weill), 129
My Story app, 53, 59

N
Naidoo, Jamie Campbell, xii, 98, 114, 

128
nature-themed programs, 105–107
Nemeth, Karen, 52–53, 57
networking groups, 19–20, 23
Nicomedes el pelón (Pinto and 

Chinto), 94
“Los niños cuando bailan” (Anaya), 

93
Los niños en su casa website, 107
No, No Titus! (Masurel), 99
¡No, Tito, no! (Lasconi), 99
non-Spanish speakers

as storytime attendees, 7–8
as storytime presenters, 6, 

25–34
Nourish Interactive website, 114

O
“Ojos, orejas,” 80
Ole! Ole! Ole! (Feldman), 90, 98
“One to Five,” 82
online resources. See websites
“Open, Shut Them,” 77
opening songs

“Buenos días amiguitos” 
(Anaya), 102, 118

“Canción de nombres,” 92
“Good Morning/Buenos días,” 

84
“H-E-L-L-O” (Palis), 105

“Hello Children/Hola niños,” 
88

“Hello Everybody/Hola a 
todos,” 121

“Hello Friends, Hola Amigos,” 
68, 72

“Hola, hola, hola” (Maria 
Fernanda y Sus Amigos), 
128

“Hola, hola, hola” (Rosie and 
Andy), 125

“Hola amigo” (Feldman), 98
“What’s Your Name?/Cómo te 

llamas?,” 75, 80
Opuestos (Weill), 93
oral storytelling, 27, 59, 64n18, 101, 

126, 128
Orozco, José-Luis, 93, 100, 120, 

123–124
“Osito, Osito,” 82
Oso pardo, oso pardo, ¿que ves ahí? 

(Mlawer), 122
outreach

case studies of, 20–22, 33
necessity of, 11–13, 36
process of, 13–20, 22–24

P
P is for Piñata (Johnston), 120
Paka Paka website, 105, 138
Palabras por todas partes program, 

92–94
Palis, Nathalia, 69, 77, 81, 105, 129
Papá and Me (Dorros), 71
Para los Niños program, 29, 75, 136
parachute activity, 119
parents

early literacy messages for, 44f
empowerment of, 36–38, 40f, 

43f
partnerships

with community groups, 6, 12, 
15–16, 19–20, 23, 30–31

with community leaders, 14–16, 
18–20, 23

with Spanish speakers, 6, 29–34
party-themed programs, 95–98
PBS Kids Lab, 71, 136
PBS Parents Play and Learn, 120
Peekaboo Stories! program, 88–91
Pelitos (Cisneros), 52, 71
Perdido y encontrado (Jeffers), 120
Pérez, Maria A., 116
¡Perros! ¡Perros! Dogs! Dogs! (Guy), 85
Pew Research Center, ix–xi, 13, 17f
Picky Paul website, 94
picture books

bibliography of, 140–144
as mirrors and windows, 26

piggyback songs, 80
“Pin Pon,” 111–112, 114
The Piñata (Ruesga), 83
Piñata Confetti Math activity, 97
piñatas, 96–97
Pinterest, 137
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Pinto and Chinto, 94
¡Pío Peep! (Ada and Campoy), 78
pizza activity, 112–113
play
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