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Introduction

D esign is the creative mechanism employed to orga nize concepts into media and 
space. The range of discussion around design contained in this book is intended 
to include architecture, interior design, graphic design, themed design, and the 

continuum of these aspects as they inform space for children and teens. The use of 
design as a tool for defining and enhancing space is the focus of our investigation and 
discourse. It is our intent to present a balanced and objective presentation of ideas that 
will be helpful to library and design professionals in the quest to improve the quality 
of ser vices for young people in libraries and other public places.

There is much to be learned in the area of design for children, and we hope that 
this book fosters inquiry, study, and exploration. Library administrators coping with 
the need for more space, differently used space, and renovated interiors are faced with 
a daunting task. In some instances, older buildings reach a condition in which they 
require major improvements and directors and boards are faced with refurbishing or 
adding to existing space. In other situations, new programs and ser vices created by staff 
and then demanded by the community cannot be accommodated within an existing 
facility. Hedra Packman, in her article on the branch renovations of the Free Library 
of Philadelphia, summarizes the library of the future: “Public ser vice must truly drive 
the design of every part of [a library] project. Special programs and library ser vices of 
the future evolve from current successes, community needs, creative responses, and 
flexible interior environments that result from renovations” (Peterman 2001, 3).

The direction that a building project takes is reflective of the mission of the library. 
Growth of the Internet has affected many of the library’s traditional roles, particularly 
reference ser vices and access to books and media. The need for creating a sense of 
community and places for social interaction and civic engagement is influencing how 
library space is being used. Firmly establishing the library as a community center or 
destination is uppermost in the minds of many library leaders. Sam Demas and Jeff 
Scherer reflect on the library as a community institution: “As noncommercial, altruis-
tic educational institutions, libraries fill a vital human need for communal exploration 
of ideas. . . . When designed and maintained with ‘place-making’ in mind, the physi-
cal library serves as a vital agent in community-building—bringing people together to 
promote a community’s civic and educational values” (2002, 65).

In their book Civic Space/Cyberspace, R. K. Molz and P. Dain emphasize the role 
of the library as civic institutions:

Libraries’ unique characteristics take on special meaning today, when thoughtful peo-
ple worry about the fragmentation of contemporary life and the apparent decline of 
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x  Introduction

local activities that bound people together in the past. . . . We see new attention given 
to the meaning of place, to social interaction, not in anonymous commercial subur-
ban malls or in chatting at home with computer buddies in the new communities 
of cyberspace, but in neighborhood institutions in real space. People are looking for 
social moorings. Libraries—stable, welcoming, venerable, but also modern—make 
good candidates. They are associated with education and culture and understood as 
communal property but not too associated with government. (1999, 205–6)

Expanded, renovated, or newly constructed libraries are often designed to provide 
spaces that address the needs of specific audiences. For many public libraries in the 
United States and abroad, ser vice and space for children, their families, and teens have 
been identified as a priority. Consideration must first be given to understanding the 
needs of youth—at varying ages and stages of development—their families, and care-
givers. Defining how ser vices, activities, and collections will satisfy those needs drives 
the various elements of design such as color, furniture, flooring, shelving, and lighting. 
As we design spaces for young people, characterizing the library’s mission to serve the 
literacy, educational, recreational, and social needs of youth is paramount.

Historically, children’s space was in the basement, behind glass walls, too small, 
and limited to school-age children. Preschool and kindergarten ser vices began in the 
1950s and primarily included storytimes. During the 1980s, libraries began to open 
their doors to infants, toddlers, parents, and child-care providers. Since then, the field 
has been influenced by information on brain development and the critical role that 
parents and caregivers play in helping children gain literacy skills beginning at birth. 
James Keller summarizes the development of children’s rooms: “The children’s room 
tucked away in the back corner of a Carnegie basement is part of the library of the 
past. There is a very real need for these resources and programs [for early childhood] 
and we have probably only seen the beginning of this evolution, if not revolution. The 
children’s library of the future is one of spatial and architectural significance” (James 
Keller, in Ramos 2001, 12).

Architecture has an amazing power to shape our thoughts and focus our energy 
in a particular way. Through the building of libraries that are created as dynamic com-
munity institutions and the design of space that is especially appealing to children 
and teens, architecture adds to the message societies want to send to their own and 
future generations. Integrating the educational, social, and developmental stages of 
childhood and adolescence with creative and well-thought-out designs can enhance 
learning, discovery, and exploration. The marriage of design professionals with youth 
ser vices library staff sets the stage for endless possibilities on how libraries can and will 
serve children and teens.

For youth of all ages, learning is active and interactive. In an article titled “Project 
Play,” Andrew Blum reflects on designing children’s spaces: “Designing for kids means 
engaging them, not controlling them. . . . If buildings are to succeed as social spaces 
they must be armatures for discovery; not dictating specific responses but providing 
opportunities for the widest range of experiences” (2005, 83–84). As Peter Moss and 
Pat Petrie (2002) see it, public spaces for children are designed

 ■ for the childhoods children are living here and now, as well as creating 
relationships and solidarities between children, between adults and between 
adults and children.
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 ■ as a community place for both adults and children to work on special projects 
of social, cultural, political and economic significance.

 ■ to provide a wide range of opportunities from educational and task oriented 
to lightly structured for unsupervised play—sometimes with an adult and 
sometimes without—and settings where young people meet each other as 
individuals and where they form a social group.

Modern library space supports learning through movement, play, art activities, 
media, technology, group study, homework assistance and tutoring, drama, writing, 
child-to-child and adult-to-child conversation, and peer networking. The need for 
appropriately designed space for youth—and enough of it—is substantially affecting 
the way public libraries are being conceptualized and built. Jeffrey Scherer points out:

One of the fundamental misconceptions about designing libraries, especially space 
for children, is that the children’s area is thought of as equal to, and coexistent with, 
other departments. But, in fact, because the developmental abilities of children and 
their age differences are so wide ranging, it really puts a different kind of pressure 
on [the children’s department] in terms of accommodating all the variety of age and 
developmental differences.

To address specific users’ needs and cater to a wide age range—birth to young 
adult—a variety of issues need to be considered. The patrons’ age group and their 
wants and needs affect how the library goes about the process of designing the various 
spaces. It is imperative to separate those areas so that adolescents do not see themselves 
being perceived as children and schoolchildren do not see themselves as toddlers. In 
“Designing Library Space for Children and Adolescents,” Lesley Boon states:

If the space is for children, it should tap into the naturally inquisitive nature of the 
child and his or her need to explore. If it is for adolescents, how they will (or how 
would they like to) use the space is the critical factor. If it is for both, it needs to be 
orga nized so that all the groups (preschoolers, school aged children, teens) can func-
tion well and share it effectively. (2003, 151)

Two major movements have sprung up during the past several decades that have 
influenced the direction of youth ser vices and the way library spaces and ser vices are 
envisioned. According to Clara Bohrer,

public libraries are reaching out to families with young children to actively support 
early learning . . . [and] translating research findings about early literacy into exciting 
physical spaces where families can engage in early literacy experiences. [Librarians] 
need to do all that they can to create active and exciting learning environments where 
families or caregivers with young children can engage in meaningful early literacy 
experiences right in their neighborhood. (2005, 127)

With the emergence of research data on the importance of early childhood develop-
ment, “the public library is the only fully (and universally) accessible public institution 
that can sponsor or host early childhood development programs. It is the transforma-
tion of this new role of the public library that is, and will remain, one of the most 
significant aspects of its mission as we enter a new century” (James Keller, in Ramos 
2001, 11).

http://www.alastore.ala.org/detail.aspx?ID=2776



xii  Introduction

At the other end of the spectrum, the reestablishment of teen ser vices and ensuing 
need for specially designed areas have received increasing attention by library adminis-
trators, youth ser vices librarians, and architects. Providing a healthy, socially engaging 
learning environment suitable for adolescents within the library setting presents many 
challenges for designers and architects, not the least of which include noise control, 
flexible furniture, contemporary media, food, and music.

The proportion and positioning of early childhood, school-age, and teen spaces; 
the size and variety of collections, furnishings, and interactive activity stations; the 
integration of media and technology; and the general tone or ambiance that expresses 
what the staff, board, and community find comfortable are issues that need to be 
thoroughly explored in any project. Every library expansion and renovation is unique, 
and the range of philosophies varies in the conception of space needs, how the space 
will be used, what specific ages will be served, and the reasons for focusing on youth. 
How libraries decide to build for children and teens generally begins with a strong 
philosophy or vision of one or more staff members within the institution who are sup-
ported by the administration and board. Research, exploration, community outreach, 
education, and flexibility work in tandem with the architectural and design process to 
achieve the final goal—outstanding architecture and interior design that render cre-
ative community learning space for young children, youth, and families in the public 
library.
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 Chapter 1 Facilitating the Design

I t takes a lot of time, energy, and people—library staff, trustees, elected officials, 
supporters, architects, designers, builders, vendors, and lenders—to make building 
projects happen. Planning and orga nizational skills, perseverance, and commit-

ment are required for any successful venture. Designing for children and teens requires 
additional attention to details, information, and expertise that goes beyond traditional 
library facility planning. In these types of projects, youth ser vices staff need to be 
thoroughly involved in the planning process and, if the area targets older youth, teen 
involvement is imperative.

Deciding what should be built, how large the space needs to be, and how the over-
all design will be presented is determined in the latter stages of the process. To get to 
these latter stages, some initial steps need to be taken, including selecting an architect 
or design firm, forming a project management team, and deciding on a communica-
tion process. Following these steps can help libraries through the critical beginning 
stages of a building project.

SELECting An ARChitECt oR DESign PRoFESSionAL

Choosing an architect or design firm is one of the most important decisions to be 
made. An architect has tremendous influence on the future of the library in that the 
overall design will impact programs, staffing, and how the community uses the facility. 
The director, board, town representatives, or elected officials usually select the archi-
tect. If a major part of the expansion, renovation, or building project is focused on 
youth, it is important to discover through interviews or an RFP (request for proposal) 
process if potential architects have ever been involved in designing children’s or teen 
spaces and the value they place on children and families as a major audience for public 
libraries. It may also be valuable to involve children’s staff in the selection process.

An architect should be brought on board as early as possible. In addition to 
designing and preparing plans for the library, an architect can help evaluate the exist-
ing building and site, assess alternative pieces of property, and prepare a program for 
the new facility. Architects assist the director and board in working with patrons and 
staff to help define the vision for the library, and their input early on can be critical to 
the successful implementation of the project. In conjunction with a project manager, 
they educate the project team on the entire building process.

The chosen architect should have the experience and capability to handle the 
project and a good track record on similar projects. Most important, however, the 
selected architect or architectural firm should be one with whom the staff and board 

http://www.alastore.ala.org/detail.aspx?ID=2776



2   Facilitating the Design

can form a good working relationship—one with whom they feel comfortable, who 
understands the goals and complexity of the project. The library will be spending 
months if not years with this individual or firm.

It is equally important for the client to carefully select an architect or design pro-
fessional who demonstrates the desired creative force, someone who can encourage the 
design team to realize the vision through their creative talents and skills. The archi-
tect should not dictate operational matters to the library or attempt to alter ser vices, 
programs, or collections requirements to fit some architectural scheme. Likewise, the 
library professionals (and others) should be comfortable with the architect before 
starting the process and not try to design the space. There needs to be a comfortable 
balance and sharing of ideas.

Professional Fees

One of the key components of any project’s success is developing, managing, and 
maintaining the budget. The first outlay in the expenditures for a project is the pay-
ment of professional ser vices: legal, library consulting, and design professionals. It is 
important to understand the range of fees that are customary for the ser vices required 
and to have realistic expectations. Professional ser vices are, by their description, based 
upon professional time and experience. The cost of professional fees is directly related 
to the professional’s years of experience and rate, expected amount of time to be 
expended, and expertise.

Experience in most, if not all, professions brings compounded value to the client. 
This is true in law, medicine, accounting, architecture, and interior design. Telling us 
of his experience as a township manager for over thirty years and the success of the 
Horsham Township (Pa.) library project, Michael McGee stated, “I have learned not 
to hire an architect solely on the basis of price any more than I would hire a neuro-
surgeon on the basis of price.” It is important to analyze cost relative to the value the 
library will receive from the design professional, just as one would evaluate a surgeon’s 
credentials or an attorney’s experience. Design professionals usually calculate their fees 
on a lump-sum, percentage, or hourly basis. Regardless of the computation method, 
the cost is always directly related to the rate, time, and expertise of the professionals 
who work directly on the project.

Selection Process

Many libraries have suffered over the past forty years because of poorly qualified 
design professionals. A carefully structured and balanced selection process empowers 
the library to make the final decision on the most appropriate architect or interior 
designer for its particular project. It can also happen that architect selections are made 
by poorly qualified staffers or a disinterested other party, such as when a municipal 
body and the library enter into an “arranged marriage” that is not beneficial to achiev-
ing the vision and goals. In this instance, it may be better to postpone a project until 
various issues and concerns have been addressed and the library has an important 
voice in the selection process. Working with a professional library consultant with 
regard to some of these situations may be helpful. The consultant can advise and 
assist in securing the ser vices of the best architect or design professional and also help  
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Facilitating the Design   3

manage the selection process. The following steps for selection and the criteria for 
making the final decision are a greatly expanded version of those first published in 
Harvey (2005, 5).

1. Develop a list of prospective architects who have the basic qualifications for 
the project. This list can be as small as three and as large as ten. Referrals, word-of-
mouth, neighboring libraries, local AIA chapters, state library associations, library 
conferences, design awards, and magazine articles all supply good ways and resources 
to identify architects.

2. Contact the firm by phone or e-mail to solicit an initial interest. Follow up 
by sending a description of the library and the project, and ask these firms to send 
information on their background, their capabilities, experience on similar projects, 
resumes of the individuals who would be involved in the project, a description of 
their understanding of the project and their approach, a list of references, an outline 
of how they charge for their ser vices, and any other information that would be helpful 
in making an evaluation.

3. Research the architect or firm. Does the architect have a strong philosophy 
or design from a basis of research and development, whose buildings become tourist 
destinations—improving the image of cities and towns? Does the firm specialize in 
designing libraries and youth spaces? Does the architect have a philosophy regarding 
space for children or teens? Where are the firm’s headquarters, and how will travel 
affect the cost and management of the project? The library board and staff may want a 
firm from their community or city. Conversely, it may be beneficial for the library and 
community to bring in a nationally or internationally recognized architect. Bringing 
in a firm renowned for excellence in libraries and cultural projects helps to assure a 
solution that meets the functional and aesthetic vision for the project and often helps 
with private fund-raising. A notable architect teamed with a local architect provides 
another solution that can be blended to bring acclaim to the library and city.

4. On the basis of the candidates’ initial responses, select a smaller group and invite 
them to the library for an interview with the administration, selected staff, and board 
members. An interview should last from 45 minutes to an hour to give the candidate 
enough time to make a presentation and the selection committee or board enough 
time to ask specific questions. Have the list of questions ready in advance, and ask each 
candidate the same questions. The most essential part of the selection process is asking 
questions. The architect also needs to articulate clear questions to the committee.

5. In some instances, particularly for larger libraries, the selection committee may 
prefer to base the choice of an architect on the presentation of a specific design. This 
may involve fee-based selection, design competitions, qualifications-based selection, 
or an RFP. A consultant or library administrator often serves as a coordinator for the 
selection process and helps to create a time line and administer the paperwork. This 
type of selection process may extend the time line of the project.

6. Visit some of the architect’s completed projects, particularly those with sig-
nificant children’s or teen areas, and talk with staff. Take notes. Was it a successful 
project? Did the architect creatively solve their problems? Was the architect available 
in an ongoing and timely manner? Was the architect or designer flexible and engaging 
as a partner?

7. Call references. Keep a written summary of the information collected, in-
cluding the packet of materials sent by the architect, notes on questions answered,  
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4   Facilitating the Design

references, and photos of other projects. Discuss the strengths and weaknesses can-
didly among the selection committee members. Draw up a chart of strengths and 
drawbacks to assist in the decision-making process.

8. Request information on professional fees and how costs are figured. Keep in 
mind that costs should not be considered as an isolated factor. In other words, if one 
architect’s price is less, it is not necessarily the better value. The costs, qualifications, 
and ser vices provided need to be considered as a whole.

Consider these criteria in your final selection:

 ■ Experience in similar projects, particularly in designing libraries and youth 
space.

 ■ Experience working on similar types of construction projects (school district, 
municipal).

 ■ Ability to provide the appropriate ser vices and staff to complete the project, 
and current availability to begin work.

 ■ Experience of individuals to be assigned to work on the library’s project. (To 
ensure good chemistry and communication between architect and library, it 
is imperative that the library staff meet the actual working partners before 
making the final selection.)

 ■ Ability to connect fully and successfully with the library’s goals. Look for 
common philosophies and values, someone who will share the staff and board’s 
vision for the future of the library. There needs to be a match between the 
library’s values and goals and those of the architect.

 ■ Track record of successfully completing similar 
projects within a budget and time frame.

 ■ Creativity outside of the firms’ usual architectural 
work, such as involvement in professional orga ni-
zations, partnering in creating a special material or 
product, or publications.

 ■ Good presentation skills and well-prepared accom-
pany ing materials. Remember that the design pro-
fes sional will need to describe the project to the 
community and other stakeholders.

 ■ Costs that are relative to the overall scope and extent 
of the project. Consideration needs to be given to the 
costs relative to the qualifications and experience of 
the architect or designer.

FoRMing A PRojECt tEAM

The project management team should be composed of deci-
sion-making representatives from all stakeholder departments 
and divisions. For a project encompassing space for children 
and teens, the team should include the library director, the 
youth ser vices librarian, the architect, the project manager or 

The [Schaumburg Township District Library] first put 
out an RFP and short-listed those who responded. 
Then, before we interviewed, we visited libraries and 
projects that the architects had built. We were familiar 
with their work during the interviews and, in the end, 
we think it produced a better fit. It was a little easier 
because we saw some things that we could talk 
about—things we liked and didn’t like—and got a 
better understanding of how [the architects] worked.
 The key things we were looking for were a company 
that could handle a project of this size and one that 
they [the board and staff] could have a rapport with; 
an architectural firm that wouldn’t control the process 
but would have it be more of a team process. Some 
of the architects were rejected because they seemed 
too strong—strong in a sense that it wouldn’t be quite 
a teamworking relationship. Some of the architects 
didn’t give the board and the committee the feeling 
that they were really collaborative.

—Michael Madden (interview, June 2005)
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coordinator, consultants, and vendors. These individuals need to work together to 
plan, manage, and implement the project.

It is critical for the team to designate a principal arbitrator or day-to-day deci-
sion maker. On small projects, the library director often serves in this role. On larger 
projects, architect Sam Miller points out, “A big challenge is working with clients that 
have many heads; one strategy is to find the key decision makers and stakeholders 
and . . . work with them to identify who can make decisions day-to-day. . . . A strong  
client making decisions and leading is a great asset to the project” (Wallace 2005, 
51). Library project management teams will be ahead if they make an early, conscious 
choice as to whom this day-to-day decision maker will be and communicate that 
choice to all parties.

Library Director

The library director needs to be involved in the overall direction of the project and 
represents the library’s interests during the visioning and planning stages. A board 
member may also be willing to participate. In any case, the primary responsibility for 
the library project rests with the library director or key library administrator.

Library directors in small and medium-size libraries often find that they are per-
forming two jobs—directing the library and overseeing construction—during a build-
ing project. It may be best to assign the administration of the library to an assistant 
director or department head in order to maintain the day-to-day operations. The 
library director can then concentrate on construction demands, problems, and issues 
as they arise. In larger libraries, a project manager often handles the daily construc-
tion tasks, but the director still needs to maintain overall control and be aware of the 
issues and how they are resolved. During expansion and renovation projects, problem 
resolution that involves change orders or a significant change in the design must be 
fully understood by the library director.

Project Manager or Coordinator

Enlisting the help of a project manager or coordinator facilitates the design and build-
ing process. Some larger architectural firms offer this ser vice, but often the project 
manager is an individual employed by the library or municipality and generally trained 
as an engineer or architect. Many libraries prefer to hire an independent project man-
ager or coordinator, one who is familiar with local ordinances, building codes, rules, 
and regulations and has worked with other library or building projects. The project 
manager is responsible to the board and administration, represents the library on the 
project team, and confers with the architect and other consultants working on behalf 
of the library. Selecting a project manager often follows the same steps and uses some 
of the same criteria as selecting an architect.

The primary responsibilities of the project manager are to keep the project on 
focus, within the time line and on budget. Project managers conduct the meetings, 
keep (or track architect’s or construction manager’s) official minutes, and follow 
through with many of the details assigned to the various team members. They are 
generally knowledgeable about construction work and often assist with problems and 
issues that arise throughout the building project. In tandem with the architect, they 
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6   Facilitating the Design

assist with the identification and hiring of other consultants or vendors who may be 
needed for specific tasks or jobs.

Architect

The relationship between client and architect is similar in many aspects to other pro-
fessional relationships—client/lawyer or client/physician. The architect is the advocate 
for the owner in all matters of design and project implementation. This includes advo-
cacy for cost management during construction. Part of the architect/client relationship 
includes delineating the responsibilities of the client, which need to be understood 
and agreed upon beforehand. A key element in the architect/client relationship comes 
in the area of visioning:

Librarians and architects envision and experience the process of planning a new pub-
lic library very differently. The divergence is crucial because the degree of harmony 
between the two professionals influences the final success of the new building they 
are designing. In general, the librarian brings an intimate knowledge of the library’s 
functions and requirements to the project, while an architect contributes creative 
artistic talent and building expertise. In a well-run project, both professionals partici-
pate in the creative effort. (Curry and Henriquez 1998, 80)

Architects help clients determine their true needs and prioritize their wants. They 
are responsible for the design of a building or creation of an interior space based on 
the integration of design concepts and practices, environmental and physical condi-
tions, and the vision and goals expressed by the library. “Throughout the design pro-
cess, architects think in terms of facts, values, goals, performance requirements and in 
conceptual terms of privacy, security, territoriality, image, maintenance, physical com-
fort, audibility, visibility, etc.” (Wallace 2005, 49). Architects turn design problems 
into advantages, limitations into design parameters. They analyze the building site or 
location and its particular strengths and weaknesses and often review the proposed 
sites, infrastructure, environmental issues, local weather, climate patterns, zoning, and 
nearby commercial operations that may affect the placement, entrance, and sight lines 
of the building.

Another critical job for the architect is to involve the community in the design 
process. This can often become a difficult process and requires tremendous communi-
cation and facilitation skills. Jeff Scherer explained it to us this way:

One of the things that architects don’t realize, and/or they aren’t as aware of as much 
as they should be, is that the creation of a building in a community is a big deal. And 
if an architect is not savvy about how they orchestrate the participation of key people, 
they can find that bad decisions will be made because [a certain] person needs to 
impose their decision on the process just to make it clear to the politicians that they 
were involved. [The architect] needs to orchestrate the decision-making process in a 
very delicate way that lets individuals be empowered to make decisions that they are 
good at, but don’t force them into making bad decisions simply to show that they can 
make the decision. . . . you need to build trust so that [the team] can actually make a 
decision together, which is the better decision in the long run.

A major area of concern when designing youth spaces may involve the youth 
ser vices staff’s desire to create a specialized theme area or design features. Architects 
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often have knowledge of and access to other professionals who can assist the library 
with specific design needs that arise. They often partner with manufacturers to create 
custom and specialized building materials, furniture, artwork, and carpets.

Youth Services Librarian

In a major building project, the youth space may be only a part of the overall design. 
For smaller projects or interior renovations, the entire project may focus on children’s 
or teen spaces. Whether large or small, it is critical that the youth ser vices staff be 
involved. At least one representative should be part of the team, preferably at the 
beginning of the project. They often serve as principal advocates of library ser vice for 
children and teens, expressing their knowledge and impressing it upon all team mem-
bers, particularly those not directly associated with libraries. They need to be involved 
in answering questions and assisting the team in understanding the vision and mission 
underlying ser vice to youth in their library. Lesley Boon emphasizes that

the designing of library space for young people takes specialist knowledge and skills. 
Most important is knowledge of behavior and information needs, combined with a 
love for children and/or adolescents. . . . When designing a library or library space 
for children and adolescents, many questions need to be addressed. For each library 
facility, the questions may be the same, but the answers must come from local knowl-
edge and expertise about what this particular user group needs. (2003, 151)

Engaging and getting input from the youth ser vices staff in the design of chil-
dren’s and teen areas greatly enhance information pertinent to size, design, activity 
areas, collection and program space, and staff areas. Their expertise with children, 
teens and parents, and library ser vices for these audiences is invaluable. At all points 
during the process, the youth ser vices staff involved with the project must be informed 
and seen as active, valued members of the team. Reflecting on a Philadelphia project, 
the architect noted:

In retrospect, if there is anything about the Free Library process that we could change 
or re-do, it would be to add a separate design meeting or meetings just with the chil-
dren’s librarian. We did spend a considerable amount of attention on the design of 
the children’s area, but time devoted specifically to the knowledge of the children’s 
librarian would have improved our understanding and success in the design solu-
tions. (James Keller, in Ramos 2001, 11)

The youth ser vices staff need to communicate their vision to the building team 
and become liaisons with the architects. They also need to understand their role and 
potential influence in the building project. Do they have a lot of say in how things 
should be done? Are they allowed to choose the colors, furnishings, or signage? It is 
important from the outset to be explicit about how things will function and who is 
responsible for these types of decisions. By being informed professionals and able to 
convey appropriate information to the architects and designers, youth ser vices staff 
will be valued members of the planning team.

In an article on a Sacramento (Calif.) Public Library building project, the authors 
wrote about the role of the youth ser vices librarian:
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Establishing a common perception of all planning decisions became imperative dur-
ing our lengthy planning process, and we learned the importance of taking complete 
notes in every meeting with architects, interior designers and other library staff. We 
also learned the power of our role in the planning process; as principal advocates of 
children’s library ser vice we must express our knowledge, and impress it upon all 
players not directly associated with libraries. (Chekon and Miles 1993, 24)

Consultants and Vendors

Depending on the complexity of the facility, good design requires integrating the work 
of acoustical, mechanical, electrical, plumbing, structural, civil, geotechnical, energy, 
and environmental engineers along with interior designers, landscape architects, secu-
rity integrators, technology consultants, furniture and shelving vendors, and other 
specialists. Library consultants who are skilled and experienced at the building process 
can be of great help, particularly when designing spaces for children and teens.

The process of selecting and working successfully with outside consultants or ven-
dors can be difficult, and it is best to work with the architect and project manager for 
selection purposes. It is important to understand who is out there and what is avail-
able. Writing RFP guidelines helps clarify the library’s relationship with any vendor. 
Follow the same selection guidelines outlined above, such as checking references and 
other work the vendor/consultant has been involved with, as part of the process. With 
any consultant, a strong, clear contract is the library’s best insurance, no matter who 
is chosen.

In any major project—expansion or new building—a Program of Requirements is 
developed (on the Program of Requirements, see chapter 3). This document serves as 
the guiding plan for the entire project and is often prepared by a professional library 
consultant. Library consultants should be familiar with library planning and design, 
management, programming, staffing, and materials requirements. They may also assist 
the library in operational planning and budget preparation and provide a subjective 
viewpoint throughout the project. During the hiring process, the library consultant 
should provide credentials and references for this type of work prior to selection. It is 
advisable to request samples of a completed Program of Requirements as part of the 
selection process and before finalizing selection of the library consultant.

EStAbLiShing CoMMuniCAtion guiDELinES

Deciding the role, size, function, and targeted ages of the youth space within a newly 
constructed or renovated facility is accomplished over time during meetings, con-
versations, visits, research, and one-on-one interactions among team members. Most 
important is the ability of the team to communicate effectively (and synergistically) 
throughout the process. Success depends on the library’s ability to communicate with 
the project team and vice versa. Turning goals into vision and vision into concrete 
implementation is difficult for the library alone; it can get more complicated when the 
library brings in the various members of the project team.

Good communication leads to improved, often larger and more dynamic spaces 
and inventive solutions that better reflect the library’s mission as a community place for 
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families. It is not unusual for an involved project team 
to create a space that had not been imagined before, to 
place the children’s space in a different position within 
the library building, or to designate a larger propor-
tion (though not originally planned) of the facility for 
children and teens. Following these communication 
principles aids in the smooth running of the project:

 ■ Maintain a clear line of communication and 
direction. The project manager acts as a pivotal 
person, considering all team members’ concerns 
and relating decisions to the library director, 
architect, or other team members who may be 
affected. It is important that team members 
and staff know that all decisions and directions 
funnel through this one person. This ensures 
that all are marching to the same drummer.

 ■ Respect the expertise of each team member. 
The design and building process is a series of 
compromises as the staff discovers what does 
and does not work from a structural standpoint 
and the architects, builders, and vendors learn 
what does and does not work in terms of library 
ser vice. “If the library thinks they know more 
about designing a library than the architect, 
builder or consultant, then they have the wrong 
partner. On the other hand, library staff can-
not give away their power—expertise on how 

libraries work, how people use the library, and what the community needs” 
(Peterman 2001, 6). The importance of respecting the expertise of each team 
member or partner cannot be emphasized enough.

 ■ Establish a common perception of all planning decisions; this becomes more 
imperative as the planning process progresses. It is important to develop 
rapport among the team members and an informal way of giving input on 
many aspects of the building. Understanding the ultimate objectives and 
clarifying the vision of the building project help all team members reach their 
individual goals as the team moves the project along to its final destination.

 ■ Get to know every person who works on the project. Team members become 
like staff and need to be treated as equal partners in the project. Recognize 
limitations; architects, consultants, and project managers cannot save the 
world and solve all of the library’s problems. Remember to consider the 
strengths and position of different team members.

 ■ Ongoing planning, communication, and trust are essential throughout 
the building project. The threads of communication and trust must weave 
together to create a strong relationship that can lead to a better design. It is 
important to reflect on lessons learned as the process unfolds.

In a series of interviews with librarians and architects who 
worked together on building projects, some fundamental 
differences between the perception of the architects and 
design professionals and those of the library staff surfaced:

Librarians spoke more extensively about the need for 
personal flexibility, compromise and diplomacy. They 
alluded frequently to the different agendas of people 
on the committee and emphasized that tradeoffs were 
necessary if the project was to move forward. . . . 
In contrast, the architects emphasized the need for a 
strong, singular vision, which could be diluted by 
“too many cooks.” . . . They rarely spoke about team 
dynamics . . . and were more focused on creating 
fresh, innovative interpretations of public library 
facilities that would make a personal statement.
 The final major point that emerged from the 
data was an overall difference in perception between 
the architects and librarians about the nature of the 
building itself. Throughout the interviews, the architects 
concentrated on building form, the librarians on building 
function. The architects emphasized the “look” of the 
building exterior and interior, while the librarians were 
most concerned with “use.” . . . It appears that form/
function view point difference exists even in the initial 
planning stages, and leads to a communication gap 
that both architects and librarians must recognize.

—Ann Curry and Zena Henriquez (1998,88)
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10   Facilitating the Design

 ■ Although the project manager or architect is responsible for taking official 
notes, it is imperative that each staff member take his or her own notes in 
every meeting with architects, interior designers, and other library staff. 
During the project, one of the telling points is how often the same issue is on 
the agenda. After so many weeks, everyone gets tired of talking about it, so 
the team must jointly find a solution and then record who is responsible for 
implementation. In any project, no matter the size of the team or project, it is 
important to state clearly who is responsible for each item and who must be 
informed of decisions made and actions taken.

 ■ Get prepared before meetings and conversations—time is money. List the 
objectives the library has for each meeting or conversation and follow up on 
whether or how the issue is resolved. The results of “sidebar conversations” 
and secondary meetings need to be properly reflected in follow-up meeting 
notes.

 ■ Follow through on those responsibilities assigned to library staff in a timely 
fashion. No library wants to be responsible for a time delay or for holding up 
another team member from doing his or her task. Be as accommodating as 
possible within the framework of the projected time line.

 ■ Be prepared for delays, which can happen for any number of reasons: materials 
in production not ready; labor strikes; inclement weather; selected materials 
no longer available and other selections needed. Whatever the reason, it is 
good to make note of the issue at the meetings and decide if the team has 
control and can resolve the problem quickly. If one of the team members is the 
problem, this needs to be handled promptly by the project manager, library 
director, or board member, and when required by the library’s attorney.

 ■ Knowledge transfer is key. Library staff must end up with knowledge, skills, 
and internal expertise to manage and maintain the building. Outside team 
members will leave eventually, and library staff need the skills to keep the 
library running. Ongoing maintenance and technology issues must be 
considered throughout the entire project.

According to Graeme Murphy of Hamlet Management Pty. Ltd., using good 
communication techniques during the design process helps the architect, designer, 
and library staff to adopt and use the same language: “This is powerful evidence that 
listening has taken place and that the effort has been effective. Ownership and trust 
between the two groups begins to develop as one. On occupation and handover to the 
client there must be no surprises. . . . The process of feed back and consultation for the 
entire project must foster the culture of ‘team.’ It must be sensitively handled. It must 
be respected” (Murphy 2002, 5).

thE CREAtivE PRoCESS

The vision for the children’s or teen space evolves throughout the design process. The 
early stage of design should be a season of celebrating ideas; the more ideas in this early 
stage, the richer the results may be. The evolution of the vision for the space should be 
shared by the staff, board, design professionals, and community.
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Lesley Boon expresses how important it is to visualize how the space could fulfill 
one’s dream:

Don’t think within the constraints of what is happening in your library now; don’t 
be reactive. Think, dream, create. Brainstorm all the possible activities, spaces, and 
attitudes that would serve your client needs best and be identified as best practice 
within the field. The only limit is your imagination. Not all things may be possible, 
but this is definitely an excellent start. Prioritize, from what is most important down 
to what you would love but could live without. (2003, 152)

At the 2008 launching of fund-raising for the first Children’s 
Public Library in Muscat, Oman, founder and board chair 
Dr. Samira Moosa introduced the inspiration for the library:

The idea first came to mind when a child who had 
spent a year in the U.S. was returning home and was 
asked what he would miss most about America. The 
answer was definitely surprising and a light bulb went 
on in my head. Ever since then, I’ve been obsessed 
with the idea of a public library in Oman.
 What stuck in my mind most was that if a child 
who has a great deal of access to books, like him, 
misses a library most of all, how must the majority 

of children in Oman, who do not have access, feel 
about it? How much are they missing out on? As the 
obsession grew, I started asking people and I realized 
that many Omanis shared my hunger for such a 
project. It’s been at the back of our minds, but action 
has never been taken to bring the vision to the front of 
our thoughts—where it belongs. We have to believe in 
this project, in this vision. H. H. Said Haitham [Minister 
of Heritage and Culture] believes in it, and that is why 
he gave us the land. A vision only becomes a reality 
when you take action and work toward it. It is the only 
way for our dreams to come true.

Rendering of library entrance, Children’s Public Library in Muscat, Oman. Architect, COWI/VITETTA.  
Used by permission of VITETTA.
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12   Facilitating the Design

Many libraries and spaces for children have started with the vision of an individual 
or small group of dedicated individuals, committed to seeing their vision through. The 
journey comes with variables, some out of the control of the visionaries. Sometimes 
the process takes a very long time, and this may be the reality. Sometimes patience is 
a needed virtue in planning and building new spaces—especially libraries and spaces 
for children. Perseverance is the engine that drives many successful projects to realiza-
tion. A capital project does not just happen on its own—it takes vision, dedication, 
perseverance, persistence, and commitment on the part of all involved. The result will 
be a special library space for children or teens with collections, ser vices, and programs 
that foster and stimulate the quest for knowledge and initiate the process of lifelong 
learning.

The most successful architectural space derives from a strong conceptual vision. It 
is important for the library to know—at or near the beginning of the process—what 
the goals are and what the conceptual vision is. Predesign meetings may be instituted 
to conduct internal discussions with staff and, in some cases, with board members. 
These preliminary meetings provide the project team with background knowledge of 
library plans and expectations, help set the overall parameters for the project scope, 
and encourage board, staff, and community involvement.

Clarity of purpose on the part of the library fosters synergy with the design team 
and also serves as the compass for project delivery. This clarity of purpose serves to 
keep the project on track throughout its stages of development. Without clarity of 
purpose—or vision—the project will drift and the result will more than likely be a 
disappointment. It is not unusual for design professionals to excel in their art and 
craft—designing—but to struggle with client communication. “Design is a process. 
The most successful design solutions share several common elements. First of all there 
is a clear goal, an outline of how to achieve the goal or mission, and talent, energy, and 
discipline to carry the design through” (James Keller, in Ramos 2001, 10).

Designing right is a reflection of listening well. Architects need to learn about staff 
and how they do their work. It is crucial for architects to meet with the appropriate 
stakeholders—from board members and administration to library staff and patrons—
in order to hear about the library’s true needs and wants. They need to know what role 
the library plays in the culture and aspirations of the community.

“The architect’s design is only as good as the information provided him or her. 
Architects want to understand, to gather information/concepts, and transform them 
into design ideas. The most abstract but important part of design is getting that informa-
tion” (Geoffrey Freeman, in Wallace 2005, 52). What can the library be? What makes 
it effective? How does it interact with the community? Families? Children? Teens? This 
strategic information is what makes a library unique and a truly valuable asset.

It’s a balancing act. Although the input from staff, friends, board members, and 
others is important, it can be fraught with contradictions. Project architects and man-
agers need specific information to determine customer needs, but each group that par-
ticipates in the process adds another layer of time and information that is frequently 
extraneous to decision making. The balancing act is to get staff and community input 
while moving decisively on designs to meet future needs.

Understand “no.” It is critical that the project participants enjoy healthy com-
munication and that the word “no” be understood to be a business term and never a 
personal affront. In our work and that of the contributors to this book, the ability to 
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say no to ideas or solutions and move forward quickly has been essential to the success 
of every project. It may, however, be worthwhile to vet an idea fully before saying no.

Trial and error lead to solutions. The creative process is organic and flowing. Many 
creative ideas simply do not work in the built environment or are not appropriate, but 
one good idea and sometimes even a bad idea may lead to a brilliant solution. Most 
often in the creative process, it takes trial and error to reach the optimal design results.

Take risks. A willingness to take risks with design is another element of success. 
Design risk does not have to be unconsidered risk, but the message here is to be open-
minded and willing to brainstorm. It is important to share ideas and think about one’s 
own vision and goals before the design process begins. Likewise, it is important to be 
willing to let go of ideas that simply do not work in real space. These same ideas may 
give way to alternate solutions that are imaginative and successful.

Be ready to compromise. The many successful spaces for children and teens are 
the result of collaboration between the professionals with expertise in youth ser vices 
and the design team. Chekon and Miles recall their experience in creating the Kids’ 
Place at the Sacramento Public Library: “Over the six years, the building program 
underwent many changes. The process was a series of compromises as we discovered 
what would and what wouldn’t work from a structural standpoint, and the architects 
learned what would and wouldn’t work in terms of library ser vice” (1993, 21).

Avoid micromanaging the creative process. There is an old adage that “it takes a great 
client for an architect to produce great architecture.” This could not be truer than in 
designing space for young people. The more informed the library stakeholders are, the 
more interested in the design process and results, the better the results will be. But part 
of being a great client is also knowing when and how to allow the design profession-
als the license to create, imagine, define, and realize the project. Although the client 
should check or review the specifics of the design, micromanaging the design is the 
sign of a poor client or a poorly selected design professional.

Involving Youth Services Staff and Others

The creative process is dynamic, and library stakeholders are an important part of  
this process. The following strategies can help staff gather information, formulate  
their vision, and come to some consensus as a department before approaching the 
design team.

 ■ Institute predesign meetings to conduct internal discussions with staff and, 
in some cases, with board members and Friends groups. These preliminary 
meetings provide background knowledge of library plans and expectations, 
provide an opportunity to elicit general comments about the project, and 
serve as morale boosters and team-building exercises.

 ■ Identify the key staff members who will represent youth ser vices on the 
project team. It is important that contractors, partners, and staff know that 
all decisions and directions funnel through specific people.

 ■ In addition to working with the architect and project manager, the key staff 
members should set up internal meetings that allow for the involvement of 
other staff members (from librarians to clerks to pages to custodians) in every 
step of the process. Though time consuming, it is well worth it.
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14   Facilitating the Design

 ■ Keep a notebook for staff to jot down ideas as the project is being developed. 
It is easier and less costly to revise the building plans to correct oversights than 
to make changes during or after construction.

 ■ Be there to check every point of progress. Check that the assumptions about 
what would be done are actually happening as envisioned. Be prepared to 
press for what is needed and to compromise on less important issues.

How well the library staff and architect resonate determines how successful the 
project will be. Architect Jeff Scherer told us that the architect/librarian team needs 
to “get to know each other really well; spend time with the people who are going to 
use the space; and make sure that the staff (is working together). The ‘staff issue’ is a 
little bit more complicated to talk about because the staff (may have) several agendas 
at one time.”

Hedra Packman of the Free Library of Philadelphia told us about getting staff to 
express themselves:

People were really strongly directed and encouraged, coached into speaking their 
mind. If people were more shy or inclined not to say what they really thought in a 
public forum (which was the design meeting), they would either go ahead and get 
over that inhibition and communicate it in a design meeting or, immediately after 
the design meeting, communicate it on more of a one-to-one basis with somebody at 
the library who could represent that input. So we didn’t go through a whole design 
process, get buy-in from everybody else, and then have one or two of the key people 
really unhappy at the end.

Preparing Idea Boards

One way to prepare for the design process is by writing ideas on paper and sharing 
them with the design team. The ideas can be verbal or graphic or they may be pho-
tographs of spaces, furniture, colors, and other design elements that are appealing or 
that appear successful.

Some design professionals begin the visioning process by creating design idea 
boards. Often used to communicate ideas and images and to reference the concept to 
be developed during the design stages, idea boards are usually done before the concept 
design begins. They may include a collage of photographs, fabric samples, material 
samples, words, or three-dimensional objects (e.g., a slinky might represent flexibil-
ity or energy). This is a fun method that often communicates the ideas better than a 
description.

Having children and young adults create their own idea boards and present them 
to the design team and library professionals can form the basis of the design concept 
and often helps with the choice of furniture, equipment, activity areas, colors, and other 
design elements (figure 1.1). Architects and designers are essential in pulling together 
the various ideas presented by the teens, for young adults are often quite inventive and 
articulate in their preferences. This process can be enlightening and edifying for the 
design team and provides a great learning experience for the teens as well.

When the VITETTA/Swartz Architectural Group team worked with the Mid-
dle Country Library on the enhancement of the Selden building teen space, the 
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design team conducted a series of design meetings involv-
ing representative teens and young adults. They asked 
each representative to create an idea board. The teenag-
ers were enthusiastic about the assignment, and most of 
the participants prepared a board as requested. The design 
team subsequently had the participants present their idea 
boards—just as an architecture/design student presents 
a project to peers and jury—to key staff and the design 
team. The design team did not act as critics, however, but 
rather as information gatherers. The teens and design team 

immediately saw the wide range of ideas and contrasting opinions about how the 
space should look and feel.

In a subsequent meeting with the participants, the design team forged a common 
vision for the newly enhanced space, balancing the teens’ ideas with the bold environ-
ment the library had already built. The palette of existing space included orange glazed 
wall tile, blue Marmoleum flooring, gold metal trim, purple painted metal deck, and 
blue painted structural beams. Some of the teens loved these colors and some detested 
them. The teams’ challenge was to create a cohesive environment in this space that 
included the teens’ ideas and reflected their taste but respected the interior design ele-
ments of this recently constructed and noteworthy building. The energy and commit-
ment of the teen participants, and how they anticipated the use of the space, informed 
the design decisions at every turn.

FiguRE 1.1 Teen idea boards, Middle Country Public Library, Selden 
Branch, Selden, N.Y. Teen space architect, Swartz Architectural Group; 
consultant, VITETTA. Used by permission of the teens and library.
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16   Facilitating the Design

Teen Focus Groups

The design process may include focus group meetings with children and teens, which 
can be a fantastic part of the experience. This age group has ever-changing tastes and 
ideas about what is “in” and “out.” The tastes vary not only regionally but from neigh-
borhood to neighborhood in urban areas and from town to town in rural areas. What 
is great for one community may be horrible for the next, according to teenagers.

When working with teens during the design process, it is important to recognize 
that this is a volatile period in their lives. Teens are influenced by many factors, includ-
ing hormonal volatility to embarrassment. This is a biochemical reaction and a passing 
phase, but one that influences their reactions and participation.

In addition to getting teen ideas and perspective, an advantage of teen participa-
tion in the design process is that representative involvement teaches the teens a great 
deal about compromise. Every design project involves conflict resolution. Never does 
everyone on a design team agree on every point. Involvement allows the teens to learn 
how important they are as stakeholders in the use of public space. They also learn a 
great deal about how a building or its interior space is designed.

ConCLuSion

Designing and building library facilities and spaces for children and teens are the 
future for libraries that pride themselves on being community centers. As with the 
beginning of any building project, one of the most important activities involves select-
ing architects, design specialists, and library consultants, and one of the determining 
factors in those selections is personal chemistry. This factor should be considered as 
heavily as credentials, for without shared enthusiasm the design process will be unnec-
essarily onerous and possibly even unpleasant.

Designing a new space for children and teens should be one of the greatest expe-
riences in one’s professional life—even if it creates new and unusual experiences and 
stress at times. Forming a project team through sound selection processes and estab-
lishing communication guidelines will help the project go smoothly and efficiently. 
Integrating the youth ser vices staff in the process is critical to making the vision a 
reality and the entire project a success.

A good building and good design depend upon the vision and clear articulation of 
that vision by the clients. How well the library and architect resonate determines the 
project’s degree of success. It is imperative that staff inform the architect about how 
and what they need to do their work, since the architect relies upon the accuracy and 
completeness of the information the library shares. “In the final analysis, the threads 
of communication and trust must weave together to make a strong relationship that 
can lead to a better built design” (Wallace 2005, 54).
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budgeting, 135–142

cost estimates, 135–138
for multiple projects, 139
for professional fees, 2, 4
and project manager, 136, 139
for real estate, 140

C
cabinetry, 47–48

See also questions to ask
capital funds, use of, 143–144
Carnegie libraries, x, 86–87, 102
carpet tiles, 127
carpeting

as boundaries for zones, 73
flexibility in, 113
selection of, 125 (fig), 126–128
and sound management, 76
See also floor coverings

casework (modular furniture), 47–48
See also questions to ask

CCTV supervision, 67
ceiling heights, 73, 82
ceilings, 76, 121
celebration of new library, 154–157
census reports in design phase, 28
chairs, comfort level of, 40

See also seating
chemistry, personal, and selection of project 

team, 16
children

behavioral expectations for, 29, 32
developmental theories about, x, xi, 29–32, 

72 (box)
in focus groups, 16

children helping children, 31

Page numbers followed  
by (box) indicate text  
boxes. Page numbers  
followed by (fig) indicate 
illustrations. Plates  
appear following  
page 116.
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Children’s Museum of Pittsburgh, 80 (box)
children’s museums, ideas from, 26–27
Children’s Public Library (Muscat, Oman), 

11 (box), 68, 69 (fig), 154, plate 20
children’s spaces

history, x
names for, 101
traffic flow to, 68

clarity of purpose, 12
Classical Revival style, 86–87
clustering in lobby, 90–91
clutter, elimination of, 113–114, 125
coat racks, 53, 53 (fig), 55
collection assessment, 35–36
collections

as boundaries for zones, 73
as part of design, 124–125
sound-absorbing qualities of, 76
See also shelving

color palette, 119
color selection, 7, 118–119, 134
colors

avoidance of trendiness, 111
as boundaries for zones, 73, 80, plate 13
and durability of fabrics, 130
and multicolored glass panels, 94
in wall treatments, 128

columns and flexibility in design, 112–113
comments about new building, 152
communication guidelines, 8–10, 146–147
community, sense of, ix
community involvement in design process, 6
community studies in design phase, 28
complaints about new building, 152–153
compromise in design process, 13, 16
computers, questions to ask, 50
construction documents, preservation of, 150
construction period

administrative considerations, 146–150
impact on services, 141–153
questions to ask, 153

consultants
acoustic, 76
library, 2–3, 8, 136, 137

copyright for graphics, 132
“core and shell” building design, 36
corporate support as funding, 145
cost estimators, 136, 138
costs. See budgeting
counter-type workstations, 44
craft activity rooms, 51

See also activity spaces
creative process, 10–16
criticism of new building, 152–153
cultural sensitivities to colors, 122–123
curtains, 51, 94–95, 130
customer’s own materials (COM) specifica-

tion, 130–131
custom-made furniture, 47–48

D
daylight. See windows and natural lighting
delays, preparation for, 10
demographics of community, 27–28
Denton (Texas) Public Library, 140, 141 (fig)
Denver (Colo.) Public Library, 30, 51, 

60–61, 72, 123–124, 151
design boards, 14–15, 15 (fig), 26, 134
design launch events, 154
design population, 23, 25

questions to ask, 28–29
design professionals, use of, 134
developmental stages in children, x, xi, 

29–32
developmental stages in design process, 29
displays and vitrines

as boundaries for zones, 73
furniture for, 48–49, 48 (fig)
questions to ask, 49
as surprises, 104

diversity in community, 27
doors, sliding, for activity spaces, 51–52, 52 

(fig), plate 1
drinking fountains, 53
ductwork, acoustic treatment of, 76

E
early childhood

developmental theories about, 29–32
and early literacy programs, xi
See also preschool children

East Melbourne (Australia) Public Library, 
36

education level in community, 27
electrical receptacles and flexibility, 113
elevators and visual security, 66
Enoch Pratt Free Library (Baltimore, Md.), 

61, 107
entrances and exits

children’s area visible from, 62
and safety considerations, 65
and Wow! factor, 19–20, 91, 100 (fig), 

107–108
See also lobby

entry-level placement, 62
envelope of space, definition, 79
exterior of building

gardens and outdoor spaces, 96–98, 100 
(fig)

relationship to interior, 91
as welcoming space, 85–89, 141 (fig), 

144 (box), plate 5, plate 7, plate 9, 
plate 18

F
fabrics, 125, 129–131

See also upholstery
Family Place Libraries, 18–19, 19 (box), 30, 

36, 50, 101

fantasy in space design, 107
Fayetteville (Ark.) Public Library, 84 (fig)
finish boards, 134

See also design boards
flexibility, 111–113

and color selection, 123
fliers and pamphlets, display of, 37
floor coverings

patterns in, 125
selection of, 121, 126–128, 126 (fig)
and sound management, 76
See also carpeting

floor levels and safety, 66
floor plans

examples, 60 (fig), 64 (fig), 69 (fig), 71 
(fig), 89 (fig)

study of in design process, 27
focus groups

children and young adults in, 16
feedback on completed library, 152
use of, 26

form and void in architecture, 81–84, 82 
(fig)

foundations as funding, 145–146
Franklin County (Minn.) Library, 122
Franklin Institute (Philadelphia, Pa.), 86
funding sources, 137–138
fundraising, 142–146
furnishings and furniture, 39–49

catalogs and tradeshows in design process, 
27

custom made, 47–48
discards, 114
displays, 48–49
flexibility in, 113
public service area, 54–55
reuse of existing furniture, 44–46
safety considerations, 66
scale and design in, 84 (box)
seating, 39–42
selection of and youth services librarian,  

7
tables and workstations, 43–44, 47
upholstery, 42–44
vendors for, 56–57

furniture inventory, 45, 46 (fig)
furniture plan, 36

g
gardens and outdoor spaces, 96–98, 98 (fig), 

99 (fig), 100 (fig)
Gehry, Frank, 81
gender differences, 31
gifts as funding, 145
glass walls, uses of, 66, 84
goals and objectives

and communication among project team, 
9

example, 24
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formulation of, 22
and placement of youth areas, 62

grant writing, 144–146
graphics, use of, 73, 102, 132 (fig), 133 (fig)
groundbreaking events, 154
group study rooms, 52
groups of children and safety considerations, 

65

h
Harborfields Public Library (Greenlawn, 

N.Y.), 97
hard-surface flooring, 127–128
Hojoerring Public Library (Hjoerring, Den-

mark), 74 (fig), plate 6
Horsham Township (Pa.) Library, plate 1, 

plate 9, plate 13
architectural elements, 86, 92, 93 (fig), 

95
mood and ambiance, 121, 132
relationships of spaces, 69, 71 (fig)
space planning, 40 (fig), 51
as welcoming place, 112

i
idea boards, 14–15, 15 (fig), 26, 134
imagination, encouragement of, 21–22, 82, 

103, 104, 106–107
ImaginOn, 85, 85 (fig), 87, 88–89, 98–100, 

100 (fig), 125 (fig), plate 5
Indianapolis-Marion County Public Library, 

83–84, 109–110, 109 (fig)
interactive spaces, 70–77
interior designer, 45

j
James V. Brown Public Library (Williams-

port, Pa.), 24, 56
joint-use facilities, 85, 98, 100
juice bars, 75, plate 2

k
Kindergarten movement, 29
knowledge transfer and maintenance, 10, 

149–150

L
land, acquisition of, 140
landscaping, 97–98
Las Vegas (Nev.) Public Library, 127 (box)
learning styles, x–xi, 29, 32
legal requirements for vendors, 57
Lexington Public Library (Ky.), plate 10, 

plate 15
architectural elements, 95, 98, 99 (fig)
mood and ambiance, 132, 133 (fig)
relationship of spaces, 64, 64 (fig)
relationships of spaces, 61, 70 (fig)
space planning, 38 (fig), 51, 52 (fig)

library as community center, ix–x, 21, 30, 
32, 86–87

library board, 23, 25
library consultants, 2–3, 8, 136, 137
library director, 5
lice in seating, 43
life cycle for furniture, 45
lighting, 95–96

as boundaries for zones, 73
and color, 120–121
and fabric durability, 130
for staff work areas, 55
See also windows and natural lighting

listening skills in creative process, 12
lobby, 89–91, 89 (fig), 90 (fig), 126, 152 

(fig)
See also entrances and exits

local history studies in design phase, 28
lockers for staff, 55
Lower Merion Township Library (Wyn-

nwood, Pa.), 60 (fig), 89 (fig)

M
maintenance considerations

control of manuals for equipment, 150
fabrics and upholstery, 43, 125, 130–131
floor coverings, 127
lighting plan, 95, 96
training for staff, 10, 149–150
wall paints, 128–129

Martindale test for fabrics, 130
materials, 123–131
mechanical rooms, 76, 92
meeting rooms, traffic flow to, 68
meeting space for staff, 55
meetings of project team, 10, 13
merchandizing, 37, 39, 103–104
micromanaging the design process, 13, 139
Middle Country Public Library (Selden, 

N.Y.), 18–19, 19 (fig), plate 2, plate 
7, plate 17, plate 18

administrative considerations, 138–139, 
143, 146, 148, 149, 150, 152, 152 
(fig), 155

architectural elements, 83, 83 (fig), 
87–88, 89–90, 90 (fig), 91, 94, 94 
(fig), 97–98, 98 (fig)

design process, 14–15, 15 (fig)
mood and ambiance, 122 (box), 123 

(box), 128, 129
relationships of spaces, 60–61, 65, 67, 

69, 75
space planning, 37, 43, 44 (fig), 48 (fig), 

49–50, 56
as welcoming place, 104

millwork, custom-made, 47–48
miniblinds, 95
Minneapolis (Minn.) Public Library, 79, 

plate 4

mirrors as security devices, 67
mission of library

alignment with design, x, 17, 18–22,  
32

and color selection, 123
and placement of youth areas, 62
and style of building, 87

mockups of designs, 134
monitoring progress of project, 14
mood and ambiance, 117–134

art and graphics, 131–133
color, 117–123
color selection and finish boards, 134
materials, 123–131

movable shelving, 37, 38 (fig), 48, 113
movement and activity, need of children for, 

30–31
multifunction spaces, 51–54
multimedia functions, 22
multiple projects, budgeting for, 139
murals, 131–132

n
Nashville (Tenn.) Public Library, 85
natural light. See windows and natural 

lighting
nobility in library buildings, 86–87
noise management

in design phase, 21
and space allocation, 72–73
in spaces for children and teens, 30–31
and wall coverings, 129
See also acoustic quality of spaces

notebook for ideas, 14, 27
nursing mothers, spaces for, 72, 74

o
objects as library decor, 108–110
office space, rearrangements of, 150
opening celebration for library, 155–156
outdoor spaces and gardens, 96–98, 98 (fig), 

99 (fig), 100 (fig)

P
paint for walls, 128–129
parents and caregivers

accommodation for, 30, 66, 74
collections for, 35, 37
furniture sized for, 40, 42, 43, plate 12
influence on children’s opinions, 17

patience and perseverance, 12
patterns in construction materials, 124–125, 

130
pedestal-base tables, advisability of, 43–44
percentage of space as reflection of impor-

tance of services, 60–61
perching, workstations allowing, 43
performance spaces for teens, 75
permanence and timelessness, 111
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Philadelphia (Pa.), Free Library of, 20,  
20 (fig), 126 (fig)

administrative considerations, 136, 139, 
145, 148, 151

architectural elements, 87, 88 (fig)
mood and ambiance, 118, 123
relationships of spaces, 61, 62
space planning, 42, 45
as welcoming place, 107, 108 (fig)

Phoenix (Ariz.) Public Library, 61, 74–75
photocopiers, 55
picture book characters in decor, 132
picture books, shelving of, 37
place mapping, 112
placement and adjacencies, 62–70
planning stage

architect, 1–4
communication guidelines, 8–10
creative process, 10–16
project team, 4–8

play areas, 52, 72, 97
plumbing and sound management, 76
political considerations

in bond referendums, 142–143
reorganization of staff, 147–148

Port Washington (N.Y.) Public Library, 97
preschool children

areas for, 63, 73
collection assessment, 35
space needs of, 20–21, 30, 104, plate 14
See also early childhood

Princeton (N.J.) Library, 98
procurement, 56–57
Program of Requirements, 8, 33–34
programming, space for, 21, 22, 51–54, 100
project costs

estimates of, 135–138
questions to ask, 140, 142
See also budgeting

project manager
and budgeting, 136, 139
on project team, 5–6
role in communication, 9
in shakedown period, 150

project team, 4–8, 13, 136
public computer terminals, 49–51
public service area, 54–55

See also questions to ask
public square, children’s library as, 25

q
questions to ask

activity spaces, 53–54
after construction, 153
age groups, separation of, 31–32
cabinetry, 47–48
casework (modular furniture), 47–48
computers, 50
design population, 28–29

displays, 49
project costs, 140, 142
public service area, 55
staff work areas, 56
youth services, scope and role of, 22–23

quiet spaces, 22, 72, 75

R
railings, balcony and stairway, 66
raised flooring systems, 127
Rancho Mirage (Calif.) Public Library, 85, 

plate 8
reading, encouragement of, 22
real estate, budgeting for, 140
records of decisions, 10
reference desks, 54–55
references for architects, 3–4
relationships in space planning, definition, 

62
renovations, cost estimates for, 136
resources for children in community, 27
respect for team members, 9
restrooms and toilets

design of, 76, 128–129
family restrooms, 53
placement of, 82, 89, 92
safety considerations, 66

reuse of existing furniture, 44–46, 46 (fig)
review of literature, 26
rhythm in architecture, 84–85
Richland County (S.C.) Public Library

administrative considerations, 144–145, 
144 (box), 155

mission of library, 21–22
mood and ambiance, 122, 127, 132, 132 

(fig)
relationships of spaces, 63–64
as welcoming place, 107, 113–114

risk-taking in creative process, 13
Rockwall County Library, 111, plate 19
rubber flooring, 128, plate 14

S
Sacramento (Calif.) Public Library

architectural elements, 101–102
and mission of library, 27
relationships of spaces, 60–61, 61 (box)
space planning, 40, 42, 54

safety and security. See security and safety
Santiago (Chile) Public Library, plate 12

architectural elements, 82, 82 (fig), 98, 
100 (fig)

and mission of library, 25
space planning, 42 (fig)
as welcoming place, 109, 109 (fig), 113 

(box)
scale and proportion in architecture, 80–81
Schaumburg Township (Ill.) District Library

administrative considerations, 147, 
149–150

design process, 4 (box), 20–21
and mission of library, 25
mood and ambiance, 119
relationships of spaces, 60–61, 73
space planning, 35 (box), 49, 50–51
as welcoming place, 104–105, 110

school district reports in design phase, 28
sculpture, 149

See also art and graphics
seating

as boundaries for zones, 73
for parents and caregivers, 74
types of, 39–41
See also chairs, comfort level of

seating mix, 41–42
Seattle Public Library, 85, 86–87, 117
security and safety

for computer area use, 49
in design, 65–67
and placement of children’s area, 62, 64

self-reliance, designing for, 104
service desks, placement of, 69
shades for windows, 95
shelving

flexibility in, 113
lighting for, 96
as part of design, 124–125
types of, 36–39
and visual security, 66–67
See also collections

shelving, movable
for displays, 48
and flexibility, 38 (fig), 113
and programs, 37

sight lines
and clutter control, 114
management of, 66–67
and placement of service desks, 69, 70 

(fig)
in program of requirements, 36

signage
and clutter control, 114
design of, 7, 101–102
in lobby, 90

sinks and counter for craft preparation, 55
social interactions and space allocation, ix, 

72–73
Southfield (Mich.) Public Library, 21, 21 

(fig), plate 16
space planning. See space study
space study, 33–57

additional spaces, 51–54
cost estimates, 137
furniture, 39–49
procurement, 56–57
program of requirements, 33–34, 34 (fig)
public computer terminals, 49–51
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resource assessment, 34–36
shelving, 36–39
staff work areas, 54–56
See also Program of Requirements

staff
communication with architect, 10
during construction process, 146–147
and increased demand for services, 

151–153
participation in planning, 13–14, 23, 25, 

35 (box), 138, 138 (box)
reorganization of, 147–148
training on new equipment, 10,  

149–150
staff work areas

offices and storage, 54–56
placement of, 92, 93 (fig)
questions to ask, 56

staffing of children’s areas, 69–70, 149
stakeholders participation in design process, 

12–13, 118
storage for programming, 113–114
storage for staff, 56
storage rooms, placement of, 92
stroller parking, 53, 67
structures and objects, 108–110, 109 (fig)
supervision of area, 55, 56
surveys, use of, 26
sustainable design, 92, 95–96, 129

t
tables and workstations, 43–44, 47
target audience. See design population
teen areas

decor for, 106–107, plate 13
flexibility in, 112
lighting in, 95
name for, 101, 102
placement of, 74–75, plate 2, plate 15, 

plate 16, plate 19
separate spaces for, 30–31
spillover into other spaces, 68
themed environments in, 106
traffic flow to, 68
workstations for, 43

teens
collections for, 35, 37
computer needs, 49
designing space for, history, 61
developmental theories about, 29–32
in focus groups, 16
need for special spaces for, xii, 17, 30
other areas for, 52

tenting, maintenance of, 131
texture of materials, 123–124
theme parks, 85–86
themed environments, 22, 104–106, 123
three-dimensional elements of design, 81
tile flooring, 128
timelessness, 111
toilets. See restrooms and toilets
tours for staff during construction, 146–147
traffic flow, 66, 67–68, 114
transitional areas, 68
trendiness, avoidance of, 111
trial and error in creative process, 13
tweens, spaces for, 62 (box)

u
upholstery, 42–44

See also fabrics
users, communications with, 26, 152

v
Vancouver (B.C.) Public Library, 127
vendors, 8, 56–57
vestibules, 89
Village Branch Library (Lexington, Ky.), 37
visioning

and communication among project team, 
8–9

creative process, 10–11
role of architect in, 6

visits to architect’s finished projects, 3
visits to other libraries, 26
visual accessibility, 62–63, 70
visual security, 66–67

See also sight lines
vitrines. See displays and vitrines
volume of architectural space, 80

W
wall treatments

color on, 121
and displays, 48
and mood, 128–129
paintability of, 111
patterns in, 125
and sound management, 76
tackable surfaces for displays, 48

websites, study of in design process, 27
welcoming space, library as, 103–115

clutter, elimination of, 113–114
in design phase, 21, 22
flexibility, 111–113
imagination and whimsy, 106–107
merchandizing, 103–104
permanence and timelessness, 111
structures and objects, 108–110
and style of building, 87
themes, 104–106
and Wow! factor, 19–20, 91, 100 (fig), 

107–108
whimsy in space design, 85 (fig), 107, 108 

(fig)
window coverings, 94–95
windows and natural lighting, 83–84, 91–96, 

92 (box), 94 (fig), 111
Wixon (Mich.) Public Library, 156
workstations for staff, 54–55, 150
Wow! factor as sense of uplift or enlighten-

ment, 19–20, 91, 100 (fig), 107–108
Wright, Frank Lloyd, 81
Wyzenbeck test for fabrics, 130

y
“young adult” as term, 102
youth services, questions to ask, 22–23
youth services librarian on project team,  

7–8

Z
zones for children’s activities

colors for, 119
creation of, 61, 73–74, 109
and floor patterns, 125
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